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The effect of
Nm;ﬁ'Grade:Smdiénf"s Attitndes and Academic Achievement.

This study ams at investigating the effect of cooperative-lezrming
method in English laﬁé;age en the ninth grade smdents' (boys and girls)
atfitudes and academic achievement as compared to the traditional
method .

The sample of the study consisted of (138) male and famale students
in the minth grade aftwb schoois: Askar Basic Boys School No. 1, and
Askar Basic Girls School No.1 which belong to UNRWA in Nablus Area
during the scholastic year (1995-1996). The sample of the study was
systematically randomly selected as fellows:

1.(75)male students were distbuted into two sections (A & B) at Askar
Basic Boys School No. I one section was taugit by the cooperative

learning method to represent the experimental group, the other one

taught by the traditional method to represent the controlled group.

2. (63 Yfemale students were distributed mto two sections (A&B) at Askar
Basic Girls School No. I: one section was taught by the cooperative
learning method to represent the experimental group and the other one

[t

taught t;)y_t_he traditional method to represent the control group.

Before carrying.out the experiment, the equivalence of both sections
was tested by countiﬁé the means and Standard Deviation (SD) of student
scores (males and fe'rilales) in English Language in the second mid year

exam in (1993 - 1996 ) .

Cooperative Learning in English Language: on the:
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The instruments which were used the Achievement Test in English,
and the other was the attitude inventory which was adapted by AL. Kilany

(1976) on the basis of Brown and Holtsman's mventory (1967).

One way analysis of variance and two way analysis of variance
(ANOVA) were used to examine the effect of the treatment on the
dependent variables. One way analysis of variance and Repeated
Measures Design (R.M D) were used to measure the differences between
the pre-and post tests in the students’ attitudes. The findings showed that :
First: There were significant differences n the students’ achievement
(males and females) of English due to the teaching method for the benefit
of experimental group.

Second; There were significant differences in the boys achievement and
girls achievement.
Third: The findings also showed that there were no significant difierences
in the students' attitudes in English for both boys and girls due to the
teaching method.
Fourth: There were no significant differences between the pre-and post

attitudes test for the experimental group .

Fifih: There were no significant differences between the pre-and post
attitude test for control group. The findings of both groups didn't show

significant differences of pre-and post attitudes inventory .

Based on the results of this study, it is recommended to encourage
teachérs to adopt the cooperative learning method for its effectiveness in

improving students’ academic achievement.
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CHAPTER ONE-

The Effect of Cooperative Learning in English Language on
the Ninth Grade Students’ Attitudes and Academic

Achievement at UNRWA Schools in Nablus District.

Introduction and Historical Backeround:

The progress of human knowledge in science and technology affects all

aspects of human life. Therefore, man has to create new scientitic methods to

cope with this fast progress.

The primary purpose of schools and training centres 13 10 prepare
Palestinian children, as member of the whole community. to participate and
contribute his/her full intellectual and personal potential to meet the challenges
and uncertainties of the rapidly changing world of the 21st century. Therefore,
the educational institutions are responsible for the cducators toward in-service
and i;ré:;;:rvice training in order to plan, motivate, organize, coordmate,
monitor and evaluate training programs . The educational insututions are
efficiently and effectively use the limited resources such as: personal time,
space and facilities, books and matenals, supplies and equipment. [eedback

and organizational structure to achieve the educational mission ol the schools

and training centers.
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This means that providing wamng  programs which  cpower
educators to act intellicently on behalf of their clients. pupils. tramecs | and
practicing. educators through study and rescarch which are necessary to
achieve the following:

1- Enrich their clients, curricula, instructional materials and their own
academic and professional background.

2- Improve teaching methods, strategies and techniques 1o give atlention to
 differences in learning styles of students and to promote hife Iom lcarnmg and
personal growth, to build self-discipline and to develop values, auitudes
knowledge and skills. The most important of which is how to think and how
to learn.

3- Improve personal and professional competencies of teachers and encourage
the partnership between school and traming centers  and parents and

community ( Saleh, 1992 ).

In view of the latest developments in education besides having new
curricula from time to time in our school in both government schoals and non-
governmental schools, various arguments regarding the best methadology
have been made. These arguments cover the different aspects and techniques
of teaching methods to be used in teaching Enghsh in our schools. These
arguments have been led by all those who are concerned in teaching such as:
curriculum designers, supervisors, and teachers: this was approved in many
educational conferences as: The Educational Conference which was held in
Jordan in 1987; and The Arab Ministers of Education Conference which was

held in Sqn’a m 1974.

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



.

Thus, the PETRA series, which is now bemg used m our schools, tocused
on the followings:
. Teaching English provides a link between students i Palestine and the
outside world since English is one of the most important languages of
international communications, students should be able to use it
2. Students should take an active part in learning, because onby in this way
effective learning can be achieved.
3. The leamer's needs and interests are tmportant, the goal, is to enable the
learner to communicate and understand ( Meclean. 1991:  Kondukjt &

Fakhour, 1992 ).

The aim of teaching English as a foreign lanuuage 1s delined as enabling
the learner to behave in such a way that he /she can participate to some degree
and for certain purposes asa member of a community other than his/her
own (Byme, 1963).

Therefore, English teachers are interested in improving their methods of
teaching in all educational stages especially when planning a task for their
students in a classroom. Teachers ean follow one of the lollowing patterns:
Competiti\)e Learning, Individualized Learning, or Cooperative Leaming

(UNESCO, 1995).

Cooperative Learning, on which this study was based on. has definite
- advantages over the other methods in making learning more active, and m

promoting better learning and better social skills (Slavin, 1983).
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* Among the most successful advocates of cooperative learning are
quoted by " Francis Parter ", who applied it in Massachusetts from 1875-1880
( more than 300000 visitors a year come to examing his usc of cooperative

learning procedure).

Cooperative learning was also supported by many researchers hke John
Dewey, David Devries, Keith Eduards Robert Stavin at John Hopkins
University, Shlomo Sharan and Rachael Lazarowiz at Tel-Aviv University,
Gayle Hughes, and Spencer Kagan at California © atl ol'theny studied and

implemented cooperative learnimg.

Cooperative leaming was first conducted by Johnson and lohnson in
1981 who reviewed (122) studies on cooperative fearning, Rescarch findings
indicated that achievement will Dbe higher when learning siuations are
structured cooperatively rather than competitively or individualistically
(Khattab,1988). Cooperative learing provides a structure for group work
based on;
L. Positive inter dependence: This is achieved by plamung the work so that
there are mutual goals, division of labor, division of naterials. resources of
information among members by assigning roles and giving joint reveards
2. Face to face mnteraction.
3. Individual accountability: which means each student 13 held accountable of
the assigned task. Student in group have to help each other toreachthe

appropriate level of mastery.
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4 Interpersonal and small group skills have to be used appropriately students
have to be taught these skills with the guidance and help from the teacher

and through self-evaluation (Johnson, 1988).

There is now substantial evidence to say that students working together
in small cooperative groups can master material presented by teacher better
than those working on their own. So, cooperative learning is considerably
more effective than traditional methods in increasing basic achievement
outcomes including performance on standardized test of mathematics, reading

and language (Slavin, 1983).

This study investigated the effect of the cooperative learning on the ninth
grade student's attitudes and academic achievement in English language,
because PETRA series in Palestine and Jordan focus on teaching the four

language skills listening, speaking, reading and writing (Nofel, 1990).

According to the students’ attitudes towards study, many researchers
indicated that cooperative leamning experience promote greater competencies
in critical thinking, more positive attitudes toward the subject areas studied,
greater psychological health and greater perception of the grading system as

being fair (Khattab, 1988).

The researcher used cooperative leaming in this study as a method of
teaching for the importance of this method as revealed in the approaches of

the other researchers.
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Statement of the Problem

The effect of cooperative learning on students achievement and uttitudes
in English language, formulated the problem of this study. Nove specilically
the study attempted to find out answers tor the following questions:

1. Apart from sex, is there a significant difference i the acluevement ol the
Oth grade students (bovs and girls) in English i two ditferent methods of

teaching ( cooperative or traditional )?

[

. Apart from sex, it is there a signiticant difference in the attitudes of the 9"
grade students toward Enghish in two different methods of teaching

(cooperative or traditional )?

3. Is there a significant difference between the means of the boyv's achiievement
and the means of the girl's achievement m English in vwo dittecent imethods

of teaching ( cooperative and traditional)?
4. Is there a significant difference between  the bovs attitudes mind the gnls
attitudes towards the English subject in two dilterent methods of teaching

(cooperative and traditional)?

Purpose of the Studyv

The main purpose of this study was 1o mvestigate the cffect of

cooperative learning on the 9th grade students athtades and acadennce

achievement in English language.
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Significance of the Study

Cooperative learning is always f{un; it almost produces eains in social
outcomes such as race relation, and it has never been tound o reduce students

achievement in comparison to traditional methods.

However, a substantial body of research has tound that two conditions
must be filled, if cooperative leaming 15 to enhance students avlnevement
substantially:

1. Students must be working toward a group goal.
2. Success in achieving this goal must depend on the individual learning of all

group members (Slavin, 1983).

Teachers are not aware of the new techniques and methods ol ettective
teaching. They cannot afford using new methods due o the ditheutties in the

West Bank. But this must not hinder, the teacher from improvige his her own

way of teaching to get etfective learning. Cooperative learnmg i3 nuportant for

both schools and students.

For students, they can get benefits which are  associated with

cooperative learmning like: Higher achievement, mcreased self-estecm. greater

enjoyment of school, higher motivation to learn. respect lor students with

different backgrounds and points ot view.

The assumed benefits associated with cooperauive learnngz tor school are

* timproving students academic achicvement,
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* improving students feelings about them selves and their peers.

* improving students feelings towards school and school stall’

* improving students social skills,

* improving students ability to think critically and to keep it perspective.
* mainstreaming students with special needs ellectively,

* supporting retrain teachers, and

* integrating with other established methodologies( Tatman. 1990).

Limitations of the Study

This study was restiicted to teaching English as o foreine language
taught to the 9" grade students in the UNRWA schools at Askar Basic Bovs
School No.l, and Askar Basic Girls™ School No.t, in Nablus district i the
West Bank, 1995-1996.

Hvpotheses of the Study

To answer the questions of the study. these questions were converted
into null hypotheses at significant level 0.03 = 0.03), o
113856
1. There is no statistical significant difference at the (0.03) fevel between the
means of the 9th grade student achievement taught by two ditterent methods

(cooperative and traditional methods).
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2. There is no statistical significant difference at ( 0.05) level between the
means of the 9th grade students attitudes taught by two different methods

(cooperative and traditional methods).

3. There is no statistical significant difference at (0.05) level between the
means of the boys attitudes and the girls students’ attitudes toward learning
English before and after implementing the teaching methods ( cooperative and

traditional methods).

4. There is no statistical significant difference at (0.05) level between the
means of the boys’ achievement and the means of the girls’ achievement in

English due to the method of teaching (cooperative and traditional methods).
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Definitions of Terms

1- Cooperativé Learning:

Cooperative  learning is a set of instructional methods in which students
work in small mixed-ability learning group, the group usually have four
members, one higher achiever, two average achievers and one law achiever,
The students in each group are responsible not only for learning the material

being taught in the class, but also for helping their group mates to learn, There

are three main types of cooperative learning :

A. Peer-tutoring: This involves two students. one student enther wtors or

assists another in learning a new skill .

B. Group Project: The students work on together by cathering their

knowledge and skills to work on a project or complete the assivnment

C.Jigsaw: Jigsaw means each member of the wroup has a purt of the
assignment and when all of the parts are put topetiver the soal 15 achicved

(Totman, 1990; Asfour, 1990).

2-Competitive Learning:

Competitive learning means students’ work awainst cach other 1o
achieve a goal that only a few can attain. They are evalunted on the basis of
how quickly and, how accurately they can work in relation to thwir peers.
This has the effect of having some students work very hard 1o reach these
goals and some who don't work very hard because they cannot suveeed very
well.  Students will seek outcomes beneficial to themselves and ot times

detrimental to others( UNESCQ, 19953).
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Chapter two

Review of Related Literature

Cooperative learning has always had a place in the instructional
methodology . Most teachers have at one time or another used discussion

groups, project groups, lab groups or peer tutoring.

However, since the early 1970s, a set of principles and methods have
been developed, intended for use over extended periods as major elements of
classroom organization and mstruction. Cooperative learning has in 1970s and
1980s been examined i longer - term classroom studies involving every
major school subject and grade level. Evidence has mounted documenting the
effectiveness of cooperative learing strategies for a wide wrray ol oaleomes,
from enhanced achievement to improved inter-vroup relations and aeceptance
of mainstreamed classmates of self-esteem and positive attitedes towards
school. As a result, use of cooperative learning method in recent vears at all
levels of schooling (Slavin, 1990).

Studies which are related to the current study could be classilied under
the following headings:

1. The importance of the cooperative learning method.

(S

. The eftect of cooperative learning on achievement.
. The use of cooperative learning in teaching.

3
4. Summary and conclusion.
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“The Importance of the Cooperative Learning Nethod

There has been a number of different studies which were conducted on
cooperative learning in the U.S.A, Canada, Israel, West Germany and Nigeria
at grade levels from 2 tol2 and in subjects as diverse as mathematics,
language arts writing reading, social studies and science. Positive etleets have
been found in such higher-order objectives as creative writing, reading
comprehension and math, problem solving, math computation and spelling

(Educational Leadership, 1988).

Johnson and Johnson (1983) studied  the relattonship between
handicapped and non handicapped students: they found that cooperative
leaming experiences as compared with competitive and mdividualistie ones,
promoted more interpersonal attraction between handicapped  and non
handicapped students and promoted higher self-esteem on the part of all

students.

Johnson and Johnson reviewed (122) studies conducted between
(1924 - 1981) on cooperative learming. These swudies  mdicated  that
cooperative learning experiences promote greater compelengices i critical
thinking, more positive attitudes towards the subject arcas studied. greater
competencies in working collaboratively with others, greater psyvehological
health and greater perception of the grading svstem as being Laiv (Khattab,

1988).

Greenwood et al. (1990) offer a usetul review ol research comparing

teacher-versus peer-mediated instructions. A number of studies cued by these

J-
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authors have reported significantly greater gains*tor cooperative learning
groups than for paralleled groups receiving traditional teacher instruction (The

psychologist, 1992).

Sherman and Harris (1975) conducted @ series of studies supgesting that
assigning time for independent study had a small impact on subsequent
classroom performance prescribing homework had a somewhat ereater but
erratic effect on perforiance, while peer-twtoring had the most substantial and

most consistent effect on classroom performance (The Psyehologist. 1992),

The Effect of Cooperative learning on Achievement:

Since 1980, research and development on cooperative leaming
conducted at Johns Hopkins University has begun to focus on comprehensive
cooperative leamning methods designed to replace waditionad mstruction

entirely n particular subjects and particular arade levels.

On the basis of a meta-analysis  of more than {(300) stadies of

cooperative learning, the Johnson’s  brothers clumed that  structured

cooperative group work was superior to other methods.

Slavin  (1990) has written the most usclol rescarch  papers on
cooperative learning. Herein, a typology of cooperative learnimg is olfered
emphasizing 6 principal characteristics: group goals, individual accountability,
equal opportunities for success, team competition. task spectalization and

adaptation to individual needs.
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Salvin's highly structured précedures; such as Student Teams
Achievement Division (S.T.A.D), Teams Games Tournaments (T. G. T),
JIGSAW (J.11), Team Assisted Individualization (T.A.D and Cooperative
Integrated Reading and Composition (C.1.R.C) have been well rescarched.

A meta analysis (Salvin, 1990) yielded effect sizes ol {0.27) for
ST.AD, (0.38)for T.G.Tand (0.21) for T AI/C.L.R.C. but of oniy {0.04) for
jigsaw. In comparison other more loosely structured forms ol cooperative
learning yielded effect sizes ranging from (0.000) 1o (0.12) and further analysts
indicated that higher effect sizes tended to be associated with upproaches
which combined group goals and individual accountability. Salvin commented
"traditional group work in which students are encouraged to work together but
are given little structure and few incentives to do so, has been repeatedly

found to have small or non-existent etfect on students’ learnmy”.

Slavin (1990) described the effect sizes associated with his own
procedures as "moderate but important eflects” particularly smee they could
be achieved in practice of very little cost. He commented that ellect size at -+
0.25 are generally considered educationally "siembicant” and noted that few
educational intervention had produced ecffect sizes much larger. with the
exception of one to one tutoring. whilst perhaps surpristgly Tl 1o make

reference to peer tutoring in this  context (The Psychologist, 1992,

Davidson (1990) provided a summary of studies of achievement
outcomes comparing small cooperative group nstruction with expository
instruction or individualized instruction in mathematics. OU(72) studies, 36
demonstrated a statistically significant results and were more lrequently found

with (Salvin’s models) structures that with other forms ol organization.
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The Use of Cooperative Learnine to Teaching:

The first comprehensive cooperative learnmg model  that was
developed and researched  was T.A.@l (Team Assisted [ndividualization
Mathematics) a program
that combines cooperative learning with individualized mstruction to meet the

needs of diverse classrooms (Slavin, 1983).

Al-Fakhouri (1992) lus study was about the effect ol the cooperative
leaming method on achievement in science and sell-concept for ninth grade
students in comparison with the traditional method. The smmple o' Ins study
consisted of (58) male student distributed into two groups: one was taught by
cooperative learning (experimental group); the other was taught by traditional
(controlled group). The equivalence of both sections was tested by (- Test or a

0.05 : multivaniate analysis variance (MANOVA) was used as well as
Hotelling T2 (Trace) to examine the effect ot treatment on the dependent
variables. The findings showed that:

1. There were significant differences in the achievement of sciciee due to the

teaching method for the benetit of the experimental group.

2. There were no significant differences in the gceneral seli-coneept of the

students them selves due to teaching method.

3. There were significant differences between pre and post achievenments tests

for the experimental group.

4. There were no significant differences between pre and post aclnevement
test for the controlled group.

5. The finding of both groups didn't show significant dilferences ot pre and

post general self-concept scales (Fakhouri, 1992).
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Khandekji (1992) investigated the effect of couperative learning on the
tenth grade achievement in mathematics compared with  the clleet of
traditional method. The two-way analysis of variance (2 x 3) and the two way

repeated measures destgn (2x) were used to answer the questions ol the study:

1- The results showed that there was a significant diflerence {p - 0.01) in the
achievement of the tenth grade students in mathematics, due to the
instructional methods used ( cooperative, traditional in tavor of the
cooperative learning). Also, it showed significant differences (p -2 0.01) in
achievement of 10th grade students in mathematics due to their achicvement
level in favor of those of high achievement.

2- There were no significant differences in mathematics achicverment due to
the interaction between method of instruction and achicvement level

3- There was a significant difference (p < 0.01) in mathematics achievement

between method of instructions' level (high, low) (Khandakji. 1992 ).

There are several studies on cooperative learning in readine. writing,
and language arts. The programme which is developed and rescarched is
Called Cooperative Integrated Reading and Composition (C.1.R.C) { Madden
et al 1986). It was focused on using cooperative learning as a vehicle (o
introduce practice lessons. The emphasis will be on teacher stall- awareness,

professional development and collaborative supervision.

Judith (1993) conducted a study on activatung group work by use of
video for lower levels; he used video for gencrating and stimulating small-
group cooperative learning, especially geared for lower-level adult learers:

these activities can be adapted for higher levels or other laneuages (3rd
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International Conference on Teaching English Speakers and other language in

Hebrew University, Israel, 1993),

Kagan’s (1995) study on cooperative learning in the elementary (ESL,
English as a second language) classrooms, reveals that cooperative learning
has a dramatic positive impact on almost all of the variables eritical to
language acquisition. The examination looks at how cooperative learning
transforms input, output and context variables in the dircction of tucilitating
language acquisition suggesting the effectiveness of using cooperative leaming

to facilitate the learning of English as a second Language.

Cohen (1994) conducted a study on implementing cooperative learning
for language minority students; he analyzed the relationships between
variables affecting the degree to which cooperative learning was implemented
by English as a second Language and bilingual teachers. Three are lour sets of
variables were imvestigated.

1. Teacher's beliefs about acquisition of knowledge.

2. Teacher's role and second language instruction.

3. Teacher's attitudes about cooperative leaming.

4. Teacher's perception of constraints and opportunities of their school

environment.

Cohen (1994) wrote a paper about variables affecting the teacher
implementation of cooperative leaming methods in English as a Second
Language (ESL) and bilingual classrooms; he investigated the relationship
between variables affecting the degree to which cooperative learning was
implemented by English as a Second Language (E.S.L) and bilingual teachers.

A total of (227) ESL and bilingual public school teachers of Spanish speaking
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language minority students responded to  a mailed survey questionnaire that
was constructed to examine:

1. Teacher's beliefs about a question of knowledge and teachers rofe and

second language mstruction.

2.Teacher's attitudes about various aspects of cooperative learmmy.
3.Teacher's perceptions of constraints and opportunitics - their school
environment.

The study found that (ESL) and bilingual teachers with high
interpretive beliefs tended to implement cooperative learning more irequently
than teachers with low interpretive beliefs. The teachers that most frequently
implemented cooperative learning were those who perceived the weacher's role

to be of a more inclustve nature.

Duran (1994} conducted a  study on improvine laneaage arts
assessment of language minority students in cooperative setting a project
designed for assessing individual and group problem solving. e cimphasized
that new forms of assessment which are fur and valid Tor kinguaee minority
students are essential for rescarch on assisting the performance of Latin
language minority elementary  school students eneaved in @ cooperative
learning language arts curriculum in Spanish and English. The research shows
how the design of individuahzed performance assessments might be devised
based on ethnographic observation of the children's interaction and goals (or
cooperative learning established by the teacher. how analvsis ol children
Interaction in cooperative learning can show "insitu” classroon assessments

among the children that help validate interpretation of performance.

Duran (1993) in his study about the construcuon of {earmng and

interaction of language minority children in cooperative leanmy walvsis the
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moment by moment construction by language minority children i covperative
learning activity. The interaction occwrrad among students in a Spamsh.
English bilingual 3rd grade classroom as parl of 4 cooperative learning
curriculum  known as Cooperative  Integrated Reading and Composiion
(CIRC) which was especialiy adapted Tor use e Difinzual vhisstooms by
language minority students. The anafvsis o interacuon roveals bl under
supportive social — circumstanees, children wre very active i probimg and
questioning their own knowledge and they rely o therr shared cxpertise 1o
attain instructional goals and supplemental ouls thiature Pobited to et v

expertise and concems.

Sutman (1993) led a  study on leachiite  seience ehiectn v o limit
English proficient students: he nvestivated  new teaching wethods and
curricula that Timited English proficient showed promise e thew sl o
provide limited English proficient CLEP) students swath awood cdacation m
both science and English are discussed and ustaied Rescaich e apported

the effectiveness of cooperative leamting Tor (eachinge o CE L sadents,

Innovation to improve science mstruction o (LY stedents oo best be
implemented through teacher trnining new  curneula parentimy el eneut and

new approaches to assessment.

Barrat (1992) conducted a study on cooperatine leariny s she college
classtoom: she discovercd that nternational students enjoved workimg and

writing in small groups and getting to know other students. Tmguisues stdents

enjoyed whole class cooperative projects and papers. AL students aamed

experience in being colleagues,
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Diaze (1991) discussed how collaborative leaming helps students'who -

learn English as second language both acquire language and become part of

the academic community.

Mcgonigal  (1994) conducted a studv on student motivation m the
classroom: he described a program for increasing student effort and
achievement through the use of mativational strategies. The teaching staff at
high school noted that many students in a second high school Spanish class
appeared unmotivated, demonstrated mmmmal academic effort and earned poor
orades. Analvsis of the probable causes of this situation revealed high levels of
student apathy and truancy, a long with fow levels of seif-esteen. in addition,
it was suspected that a lack of parenial involvement, a lack of responsibility at
home., and a lack of English language skills were contributing to poor
motivation. Solution strategies implemented to alleviate the problem included
the use ol cooperative groups increased individual assistance by the teacher’s
extrinsic rewards lor  oral responses and a vaned teaching approach to
maintain student interest . These strategies were found to help increase student

motivation and perlormance.

Sherritt (1994 indicated  a study for Adult Basic Education (ABT)
and  English as a Second Language (ESL) getting started with philosoplhic and
theoretical emphasis on group leaming and individual empowerment. adult
education is ideatly suited for cooperative learning. Particularly in areas such
as adult basic education and English as.a second language where leamers are

culturally, linguistically, and academically diverse. Lacking the essential

elements ol cooperative learning such practice usually fails, leading facilitator

and fearnees alike o complain that cooperative leaming doesn't work. To be

cliectine.  cooperaiive  fearning must contain six - elements: mdividual
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accountability, group learning, processing goals. group rewards, assigned roles

and well defined evaluation critena.

Sharan (1993) conducted a study on cooperative learning and teaching
English: he used cooperative learning methods where he transters classrooms
focus from teaching to leaming, from teacher as manager (o teacher as
facilitator.  Cooperative leaming also requires change in stall orcanmzation and

coordination . Teachers who are solo practiboners are unlikehv o toster

interactive among students.

Harel (1993) discussed cooperative English learning method. presented
nwo research studies on aspects of cooperative learning n T.EEL. He also
discussed skill training, workshop and reservation. High school teachers will
acquire skills for reinforcing the oral communicative competence ol Bagrat
students and tools for the introduction of the Group Discussion Station in the

Battery Test.

Rosenthal (1993) conducted a study on English teacher and scheol
librarian partners in education; he discussed the rationale for libraran ieacher
cooperation and its effective planmng, utilization  and  results. School
librarians. including the presenter will demonstrate with appropriate materials
and their “experiences that concentrate on how much does the method
(cooperative method) promote better teaching, so participants will have the

opportunity to plan and do the role play of cooperative patterns.

Laureen, Shuster, and  Gail (1993) conducted a study on cooperative
techniques and video in the adult (EFL) classroom. The programie of the
open university ol Israel School for Languages is based on cooperative
learning  and the communicative approach. They adapted origmat video

materials o implement E.FL conversation and listenimy skills w context.
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Activities are presented as an introduction to their system of using video in the

classroom.

Laureen (1995) held a workshop cooperated to achieve an effective
F1/L2 reading comprehension lesson (The RCTE sheet). The workshop
demonstrates show the RCTE (Reading Comprehension Teaching Enrichment/
Evaluation) sheet can help teachers change their focus to achieve an effective
F1/L2 reading comprehension lesson. The workshop demonstrated the
numerous usage of the sheet. The emphasis was on the teacher self-awareness,

professional development and collaborative supervision.

Meguire (1992) presented Master's Thesis about the application of
cooperative leaming to teaching English as a foreign language in Japan. His
Thesis discusses some difficulties involved in teaching English as a foreign
language (EFL) in Japanese Universities and proposes cooperative learning
techniques as a partial solution to these problems. This recommendation is
supported by a selective review of the literature on group work in second
language teaching and research on the negotiation of meaning in second
language acquisition. Results of a study conducted in a Japanese University
show that cooperative learning groups out performed individual learners on
many measures and performed equally well on others . The Thesis concludes
with specific recommendations for the use of cooperative learning techniques

in (FL) classrooms in Japan.

Holt (1993) wrote about Cooperative Learning, in a response to
linguistic and cultural diversity. Essays on cooperative learning focus on the
use of this strategy to address the special needs of linguistically and culturally

diverse student groups in elementary and secondary education.
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Holt (1992) in his study about cooperative learning in the secondary
school : (Maximizing language Acquisition Academic achievement and Soctal
Development) indicated that cooperative learning is a valuable strategy for
teachiqg secondary school students, especially useful with students from
diverse linguistic and cultural background who are leaming English as a
second language. It offers a method for managing diversity, channeling peer-
influence into a positive force for improving school performance, and
involving students in classroom communication and activity. Secondary
students with limited English language skills have less time to acquire the
English essential to academic success and need a low-risk environment to

practice English .

Cooperative Learning provides an appropriate method for these
purposes and, in addition, offers increased opportunities for students social
development. Cooperative learning strategies can be used in a variety of ways

and time periods.

Summary and Conclusion

Cooperative learning methods provide group goals based on the leaming
of all members. The effects on students' achievement are remarkably

consistent. Of 38 studies for at least four weeks' duration, comparing

cooperative methods, (33) found significantly greater achievement for the
cooperatively taught classes, and (5) found no significant differences (Slavin,

1983).

In contrast only 4 of 20 studies that evaluated forms of cooperative
leaming lacking group goals based on group members learning found positive

achievement effects and (3) of these are studied by (Sholomo Sharan) and his
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colleagues in Israel that incorporate group goals and individual accountabtlity

in a different way (Educational Leadership, 1987).

Clearly when schools adapted using cooperative learning methods in
most classrooms and in more than one subjects, students and teachers should
feel that the idea, students can help one another learn is not just applied on
occasion, but is a fundamental principle of classroom organization. Students
should see one another as resources for learning and there should be a school
wide norm that every students' learning is everyone's responsibility that every

students’ success is every one's success. {(Educational Leadership, 1987).

The current research reported here was intended at least partially, to fill

the gap and provide some of the needed knowledge.
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Procedures and Methods

The population
(1467) of the 9th grade students (738 males and 729 females)
represented the population of the study at UNRWA schools in the Nablus

arca.

The sample of the study

The sample of the study was randomly selected using systematic
random sample procedure, where (75) of the 9th grade students at Asker Boys
School No.1 and (63) of the 9th grade students at Asker girls school No.1
were chosen. The sample of each School was divided into two groups:
Expenmental group and controlled group.

The members of the random sample in both controlled and experimental

groups were almost similar in their academic achievement in English .

Instruments of the study

1.An achievement test in English language .
2. Attitudes questionnaire: An attitude inventory was distributed at  the
beginning of the experiment and at the end of last period of the experiment.
This inventory was used is adapted by Al-kilany (1976) on the basis of
Brown and Holtzmain inventory (1967).

The inventory consists of (20) graded items with five possible answers
for each item, rarely, sometimes, often, usually and always where
" Always " means 87%-100% of the time in the class .

" Usually " means 66%- 85% of the time in class .
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" Often " means 65%-36% of the time in the class .
" Sometimes " means 35%-16% of the time in the class .
" Rarely " means 15%-0% of the time in the class .
The choices took weights ranging from (5-1) respectively .
Students were asked to put a check mark ( v ) in the blank spaces

opposite to the number which represented the preferable answer from students

perception .

Procedures of the study

To achieve the aims of the study the researcher followed the following
procedures:
* The experimental method used in the study concentrated on cooperative
teaching situations in two classes for both (girls and boys).The first was taught
by using cooperative group and the second was taught by using traditional
group. The researcher used S.T.A.D. method in the experiment. Students were
assigned to ( 4-6 ) member learning teams that are mixed in performance
level. The teacher presented a lesson and then students worked within their
team to make sure that all team members had mastered the lesson. Finally, all
students took an individual exam on the material. The main idea behind
(S.T.AD.) was to motivate students to encourage and help one another to
master skills presented by the teacher. The researcher was made training
workshops and several meetings for teachers about applying cooperative
learning method .

* The teachers in both kinds of groups in the two classes taught 3 units (from

20-23 units ) of English PETRA S5series for one month .
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* The attitudes questionnaire was applied on both groups (cooperative,
traditional) before beginning of the experiments started and the same

questionnaire was applied after the experiment was finished.

Implementation Of Cooperative Learning

The following steps were used in implementing the cooperative
learning:
*  Specifying the Objectives: The teacher specified the objectives of the
assignment and this included objectives for both academic and collaborative
skills .
* Making decisions prior to implementation:
1. Determining the appropriate group size.
- Smaller group (2-3) used for younger students and those inexperienced in
working cooperatively. Also smaller groups were used when the time for the
task is short.
- Larger group (4-6) was used for older students and those more experienced
in working cooperatively, this size of the group was used in this study.
- The nature of the task also plays a part in determining the size of the group
(A group report can afford a big group whereas a quick assignment would be
better done in a small group). Also, the time to do the task determined the size

of the group, it took a short time and small groups were usedto do it .

2. Assigning students to groups :Students were placed in heterogeneous
groups. one high achievement, two average achievement and one low
achievement. These groups were chosen according to the students® scores in
mid-year exam. Random assignment to group is often the easiest and most

effective way.
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3. Deciding on the length of time groups will work together ‘The length of
time a group works together was changed according to curriculum units . It is
good for group to work together for a while in order to have the opportunity to
build good cooperative skills, However every students in one class should

have the opportunity of working with all other students in his class .

4. Arranging the room: The class was arranged in such a way that all members
of the groups are able to face each other. Also they should be comfortable so

that they can share the materials easily and talk quietly.

5. Planing the instruction materials: The instruction of the materials were
prepared that they forced the students to work together to complete the task .

This was done by giving one copy of the task to each group.

6. Assigning roles: Assigning roles to group members that are complementary

and intercommected to each other was ensured cooperatives inter dependence.

Each students should be assigned a role so that each member has a
responsibility towards the group as a whole. The type of roles the teacher
assigns depends on the type of the task, and on the size of the group.
Following is a list of possible roles a teacher assigned according to the size of
the group:

- Contributing member: Contributing member means that each group member
is a contributing member in that he has to participate actively in the task,
express 1deas, etc.

- Leader: He ensures that each member has a chance to contribute a share of

the task..
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- Recorder: He writes down the main points the group discusses or the points
they agree on to complete a task.
- Presenter: He writes down the main points the group discusses or the points
they agree on to complete a task.
- Presenter / Summarizer; He states the main conclusions or answers the group
reached or presents the final product of the task .
- Checker: He makes sure that all group members understand and can explain
the group answers or conclusions.
- Time Keeper: He ensures that task is completed within the allotted time,
he can remind the group periodically about the time.
- Noise level monitor: He is responsible for keeping the noise level of the
group at an acceptable level.
- Materials or Resource person: He was responsible for gathering and
returning all materials needed for the completion of the group assignment .
- Observer, Praiser; He makes sure that all group member were involved in the
work, observes members role and gives feedback either during work or at the

end of the activity. Also he observes whether all members are contributing to

the process or not .

In this study, the main roles the teacher assigned were as a leader,
recorder, presenter, checker, time keeper, and resource person. These roles

were written in front of each member in the group.
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Explaining the academic task and the cooperative goal structure:

- The task was clearly explained in such a way that all students understand
what is expected of them.

- The way the group was evaluated was clear from the beginning and it is the
groups work wlﬁch was evaluated.

- Each member of the group was accountable for the task. Any member should
be able to explain the solution, the group reached or summarized that means
the mean points they discussed.

- Their points were given to groups that achicved this to encourage them to
help each other.

- Specify what cooperative skills the teacher was looking for.

They have to be trained gradually. In the beginning, the teacher could
emphasize on taking turns using quiet voices, finishing on time. Later the
teacher can ask them to be sure that all can explain the answers, not to change

one‘s opinion unless one is really convinced by the others.

Monitoring and intervening:

- Monitoring the students behaviors during group work is an essential role of
the teacher during cooperative learning. The behaviors the teacher stated in
the objectives of the activity should be monitored, as will as any other
problems group members face in interacting. The monitoring can be done by
the students themselves.

- The teacher must intervene when the group is having a problem in working

collaboratively to help them find ways of functioning more effectively.
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- The teacher must provide assistance to a group with the task, it has to do,
making sure that the whole group is asking the assistance and not individual
members. The assistance can vary such as clarifying instructions, explaining

strategies answering questions, teaching specific skills.

Assessing and evaluating:

- The teacher finished the activity by asking the students to summarize what
was learned like answer questions, giving examples, . . . etc.

- The work of the group was assessed according to the test criteria and feed
back on their work was also given.

- The way the group work was evaluated by discussing how good the
functioned as group and how they improved. There improvement realize on
how will the teacher monitors and gives feedback and guidance on this

process.

Traditional learning groups

1- Students learn as one group in the class, students work individually.

2- There is competition among the students as individuals not as group.

3- the main role of the teacher was organizing the activities moderating the
discussion, reinforcing the answer, distributing the roles among the students,

giving feed back for each student individually.

After the experiment had finished, achievement test was applied on

both groups (cooperative, traditional group ) at the same time.
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Variables of the study

1. Independent variable:

1- Method of teaching on two levels (cooperative and traditional).

2- Sex (males and females),

2. Dependent variables:

1- Achievement in English language.

2- Students attitudes.

Statistical procedures

The researcher used the following statistical procedures :

1. One -ways of analysis of variance was used to test the hypotheses 1 ,2.

2. Repeated measures design was used to test the hypotheses 3.

3. Two- ways of analysis of variance was used to test the hypotheses 4.
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CHAPTER FOUR

RESULTS

This study aimed at investigating the effect of cooperative learning in the
English language on the 9th grade students attitudes and academic

achievement in English compared with the traditional teaching method.

To achieve the aims of this study, one section was taught by the

cooperative learning method and the other one was taught by the traditional

method.

An achievement test and an attitude scale were used in this study to
investigate the effect of cooperative learning on student achievement and

attitude toward learning English.
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The results of the study were as follows:

Hypothesis 1:

There is no statistical significant difference at the (0.05) level between
the means of the students' achievement in English taught by two different
methods (cooperative and traditional methods).

One - way analysis of variance was used to test this hypotheses. The results
of the analysis indicated that there was a significant difference (P=0.0374 >
0.05) and this difference was in favour of the students who were taught by
cooperative method. ( X =61.38 > X =52.47).

The results are indicated in table (1) and figurel.

Table (1) one way ANOVA of both males and females achievement in both

traditional and cooperative teaching environments .

Source of - df. Sum of | Mean of | F. Ratio | F. Prop.
variation squares | squares
Between groups 1 2155.669 | 2155.669 | 4.4168 0374
Within groups 135 65888.43 | 488.0625
Total 136 68044.10
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Fig.1. Reveals means of students scores in the achievement test of both

groups experimental and control groups.
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Hypothesis 2:

There is no statistical difference at the (0.05) level in the means of the
students' attitudes of the 9th grade toward learning English taught in two
different methods of teaching (cooperative and traditional) before
implementing these methods.

One- way analysis of variance was used to test this hypothesis . The result of
analysis indicated that there was no significant difference at (0.05) level
between the means of the students' attitudes ( males and females ) (P =
0.2462 < 0.05 ). The results are indicated in table (2) .

The means of both males and females are revealed in figure 2.

Table (3). One way ANOVA of student's attitudes (males and females).

Source of - df Sum of | Mean of | F. Ratio | F. Prop.
variation squares | squares
Between groups 1 5437 5437 1.3566 2462
Within groups 135 54.1005 4007
Total 136 54.6442
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The effect of cooperative learning method on students attitudes (inales
and females ) toward English is shown in Figure 2.

Figure (2) students scores of attitudes measured before and alier the
experiment of both the experimental group and control group .

Form Figure (2) it can be noticed that students attitudes of both
experimental and control group are almost the same before and after the
experiment .

Fig.2. Reveals the means of students scores on the attitudes measure of both

groups experimental and control groups before and after the experiment.
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Hypotheses 3:
There is no statistical significant difference at (0.05) level between the
means  of the male attitudes and the female students attitudes toward learming

English before and after implementing the teaching methods .

Repeated Measures Design was used to test student attitudes toward
leamning English after using two different methods (Cooperative and
Traditional method). The results of testing indicated that there was no
statistical significant difference. ( P =0.246 > 0.053),

The results were revealed in table 3.

Table (3). Repeated Measures Design ( R.M.D ) of the scores of the pre -and

post test of males attitudes and females' attitudes toward English.

Source of - df Sum of | Mean of F significance
variation squares | squares of F.
Sex ] 544 544 1.357 246
Explained 1 544 544 1.357
Residual 135 54.101 402
Total 136 54.644
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Hypotheses 4:

There ts no statistical significant differences at (0.05) level between the
means of the males achievement and the means of the females achievement in
English due to the way of teaching (cooperative or traditional).

There was statistical significant difference at the (0.05) level between
the means of the males achievement and the means of the females
achievement in English (P = 0.024 > 0.05 ). This results is shownin
table (4).

Table (4) 2 way ANOVA of the means of males achievement and females

achievement due to the method and gender.

Source of - df Sum of | Mean of F Significance

variation squares | squares of F.
Method a. 1 243444 | 243444 | 5187 024
Gender 1 2081.13 | 2081.13 | 4.433 037
2- way nteractions l 345.136 | 345.136 735 393
Methods / gender 1 345.136 | 345.136 733 393
Explained 3 486641 | 1622.13 | 3.457 018
Residual 134 628857 { 462.269
Total 137 67752.1 | 424.541
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Table (4) revealed that there was significant difference between males and
females achievement in two different teaching methods. This different was

due to both sex and teaching environment.

According to the interaction between males and females. there was no

statistical  difference between method of teaching and gender (males and

females) since F = 39

o

Table (3) revealed that the difference was in favor of males

( X =60.68 > X = 52087 ) for females.

Gender Group Mean Total
Males Experimental 66.41

Control 55.39 60.68
Females Experimental 55.11

Control 50.44 52.87
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Summary

The researcher summarized the main results of the study as follows:

1- The results of the statistical analysis revealed that there is a significant
difference at (.05) level between the means of students scores of the
experimental group ( cooperative group ) and the means of students scores of
the control group. That means there is positive effect of the cooperative

learning method on the students achievement in English language.

2. The results of the statistical analysis revealed that there is a significant
difference at (.05) level between the means of the boys scores of both
experimental and control groups and the girls scores of both experimental and

control groups A.

3- The results of the statistical analysis revealed that there is no significant
difference at (.05) level on the students attitudes towards English with

different ways of teaching (cooperative and traditional).

4- The results of the statistical analysis revealed that there is no significant
difference at (.05) level between the boys and the girls attitudes toward
English with different ways of teaching (cooperative and traditional).

Also the results revealed that the boys attitudes and the girls attitudes are
almost the same .
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CHAPTER FIVE

Discussion, Conclusion and Recommendation

In this chapter, the results, conclusions and recommendation are
discussed. The main purposes of the study was: The investigation of the effect
of cooperative learning method on the 9th grade students attitndes and
academic achievement compared with the traditional method toward learning

English.

The results of this study are discussed under the following headings :
* The effect of cooperative learning on the 9th grade students  achievement
in English.
* The effect of cooperative learning on the boys’ achievement and the girls’
achievement in English.
* The effect of cooperative learning on the 9th grade students attitudes

towards English language.

The effect of cooperative learning on the 9th grade students achievement

in English.

The statistical analysis revealed that there is a significant difference on
the 9th grade students achievement in English due to the method of teaching
(cooperative learning method) since the mean of the students scores in the
experimental group was (61.38) while the mean of the students scores in the

control group was (52.47).
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With respect to this result, it was found that the cooperative learning
method has a positive effect on students’ achievement which was due to the
aspects of this method where all members who work in a hetogenous group
are completely cooperative, besides that cooperation is between the groups
not between the members of each group. Also, this method encouraged and
reinforced all members of group to work as a team so as to achieve the skills
and activities they had to do. On the other hand, low level learners can get
benefit from their colleagues through the group in guiding and consulting them
in learning. Also the role of the teacher has changed, his/her role was to guide
his students to learn, encourage and reinforce them to achieve the activities

they had to do in a schedule time.

These results are in agreement with the results found by Johnson and
Johnson,1982; Johnson, 1976; Slavin, 1981; Khandukji, 1992; and Fakhoun
1992,

The effect of cooperative learning on the boys achievement and girls’
achievement in English,

The statistical analysis revealed that there was a significant difference on
both the boys’ achievement and the girls’ achievement. Since the mean of the
boys scores in the experimental group was (66.41) while the means of the
boys scores in the control group was (55.39). On the other hand, the means of
the girls scores in the experimental group was (55.11) and the mean of the

girls in the control group was (50.44).

As a result of statistical analysis, it is interesting to notice that the

general view of people is that for the girls are more slanted towards
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cooperative study rather than the boys. Surprisingly, my study shows an
opposite result i.e. the boys’ achievement proved to be higher than the girls’.
The reason might be that the girls at this critical age tend to think of future
settlements through marriage or staying at home, or their parents might be
satisfied with their limited pace of education as they all think that the girls
final target is staying at home. On the other hand, the boys who are looked at,
as the saviors of their families, are getting more attention and effort to cope
with their further education. This is also perhaps due to what Zahran, 1985
stated that male students like to cooperate with others without shyness and
worry whereas female students usually feel worry and shy when they

cooperate with others.

According the English teachers of both the boys and the girls in the
study, they are almost the same level. Since I have referred to their records,
they both have the same qualification, training courses and they are exposed

to the same instructions and advice of their school supervisor.

The effect of cooperative learning on the 9th grade students attitudes

toward English language.

The results which were related to the effect of cooperative learning on
the students attitudes toward English revealed there was no statistical
significant difference between the means of experimental group and the means
of the control one on the attitudes measure for both girls and boys. That means
there was no positive effect of the cooperative learning in changing the 9th
grade students attitudes to English language, so , when we compare the means

of the students’ scores on the attitudes’ measure after applyin g the experiment
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with the means of students scores before applying the experiment there was

no significant difference due to the method of teaching.

This result is due to the fact that the people whom we were dealing
with are the result of the Intifadeh period, where new negative attitudes were
built during that time and this made changing there attitudes into more positive
is rather difficult at least takes more time. In my research not enough time was
dedicated to develop their attitudes . It was expected istead that their view to
this kind of teaching (cooperative method) would be appreciated and hence to

look for this kind of teaching will be recommended for use.

These findings are similar to those of ( Fakhouri, 1992 )} who found that
there is no statistical difference in the effect of cooperative learning in
general self concept of the students themselves due to teaching method so it is
difficult to raise students self concept in a short period of time. It is useful to
mention that there are no enough Arabic studies that have been carried out

concerning this topic to use as a references of indicator which will help us, to

use our own tools in measuring the attitudes.
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Recommendations

Based on the findings of the study, the researcher recommends the following:
I- Recommendations for teachers:

The results of the study proved that cooperative learning method in
teaching English tends to increase students’ achievement in most of our
schools. So the researcher recommends the teachers do the following;

A. Applying different types of method of teaching and concentrating on using
cooperative leaming methods.
B. Guiding and consulting students for building and developing positive

attitudes toward themselves and toward studying.

I~ Recommendations for the Educational Authorities:

The researcher recommended the educational authorities carry out the
following:

1. Intensive courses and work shops for English teachers should be taken into
consideration to train them how to teach students using kinds of cooperative
learning method.

2- Preparing educational working papers dealing with different kinds of
method of teaching and giving some attention to motivate teachers to use
methods which concentrate on the role of the studentsin the educational
process like the cooperative learning method .

3- Providing schools with enough materials and instrument so as to facilitate

planning the cooperative learning method more effectively .
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HI, Recommendations For Further Research:

Since Arabic studies on using cooperative learning method were limited,
this study recommends the researchers in teaching English do the following:
1. Carrying further research on the effect of cooperative learning method not
only on students achievement but also on other aspects in learning such as

leaming social skills cognitive skills, emotional skills, and attitudes.

2- Another direction that might be taken by future researchers should be on
the advantages and the effectiveness of cooperative learning methods in all

grades for both males and females and in all educational curricula.
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11 Read the following advertisement . then answer the
gquestiongthat follow -

SARLUS Oy e AULE

Ay old hottles oo jaes - Dop’t throw thop evay

Wpine thew 1o the New Bortle Banl in Roelidan

Vooure ofd hartfes are narth nreberrs and nee the meney

o 3 . 1 g o $ange
maoney . SH%% of ail gew to make thine berter o
giass is made from reeveled vou in Nablus .

alaws . We ean seit your ofd

Somrles brack oy the bottie

Dot oty use vous boerle baah tadhay

{nestini {20 points s

1. %Y here ix the bottle bank ¢

1

. %W ho busvs ofd chass horeles 2t

3o ety fhew aadns Do with e i
- I A Y B 'KE ' JIE Judys
w, broken fr,oused aonin v, prenaireid
S dehis o means e
; . o
L put oot h. put ous <. put oft
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111 Read this paragraph carefully . then complete the table
below : (10 points ).

“ We see through our eves . Light enters our eyes through the pupil
and is focused on to the retina at the back of the eyes. We hear
through our cars , When sound swates pass into the inner easr , our
sense of balance is also located in our cars .

We use our nose to simell | onr tongue 1o mste 1 nd our fingers to
touch . although every part of our body iy sensitive to touch.

* Sense v

o o e dmmrd e
i

~. - Rewrite the following broken sentences into oood ones

{16 points)
carthquakes @ seismuologists ! sty

pomed

'

come form/ spanish names / Arabic/ many/  and woras

£-d

3. the international 7 was ¢ language ! Arabic/ of learning

K

4. the main ¢ called silica / is/ ingredient/ sand/ of glass /a Kind m
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B- Report the following question : (10 points) .

1. * What is your name ?
Al asked the DOVt
2. % Do you like living in the camp ?
The reporter asked the pupils..miienemeee

C. Cpmplete the spaces in this paragraph by using words from
the list : (8 points)

shocks , crust , stones , caused , is | slide . surface . earth .

seismograph ,

Earthquakes are ..........c.....by movement in the earth’s (e
that's the part of the earth that lies below the vvvcreeeeinsessnnens Lhe
eaith's CrUst vvesensereen.made up of huge pieces of v which
DA rre e e eettegibst eaeh other . These movements talie place under
St e thee shoeks In Folt ou the surtace We eafl thise

~eprthognakex

mpAnGiemexnzaL, anar BOAS

Y oL gp the followine gotes 1o weite a short nacavtapi abont

Rl
Al T DRINT . (16 points) .
AV Telrind € YT00- 1IR3 )
Lo in Cordoba

ereat trayelier

1 isited Traly

staved at king goger’s Court
wrote * Bool of Roger ™
gengraphy ot whale world

Toral 0 1200 points §
aead Lack
TTassan Nagnib
Sabwa Abu Salem
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Asker Basic B+G /S English Test Date i,
(;' 'ﬂlle 9 I.'"its 20 - 23 Nﬁnle.---......,.....n...

1- I Ali went to France on a holiday by Pan-American .
He filled the form below about the flight . Read it carefully ,
then answer the questionsthat follow @ (20 points) |

Ylease nyi o ) tick [ vuly i one hoy prext to wekogrestion
L-piow heipful were the ground statt ? Very g Fairly O Mot YVery 4
-Did the flight leave on time 7 Yes = o O
-Elow helotul were the cabin sraft 7V '\‘car}' 3 Fairly 0 Mot Very ]
LETow was the meal 2 NVery gond [ Vairly cond g Mo dery 3
-ilo
T s
-y ¥

i- l'ﬁ \'HP o r-=4§

o

{a-

i the alane areive on time 7V Yes 2 N 7]
cgegestinns 1 Vhe cabin stat? sbould be tungbt herter Faglish

YWrite whether the following sentences are Urue or False

1- Adi was happier in the air. Trae
2- tle liked the meal very much . Frue
3. The around stat? were sory heiptul . Iadse
4- The plane lett on time . BREIE
- Uhe NHeht dida® aveive ON time . fralse

tow comfortable was your seat? Nery @ Palrly g Mot Nery g
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questionsthat follow -
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111 Read this paragraph carefully , then complete the table
below : (10 points ) .

* We see through our eves . Light enters our eves through the pupil
and is focused on to the reting at the back of the oves . We hear
throueh our ears , When sound waves pass into the inner car  our
seuse of hatapee is also locared in our cars .

e yne onr aose to stpell L one roneue to taste and our finrees o

feac D L afthegeh every part of ous buds is sensitive o 2oucl,

Lo Semse oo Shrzan )
ORI : Lhl
hearing ear
 smelt Lo hEse
N . odasre e, funquC
tonch finooers

s

2, - Rewrite the followine brobien sentences into sood anes s
{14 points)

T earthgunkes / seismologixts / stuedy
Seismoelogists study earthguakes .

2. venne toem ¢ Spanish names 7 Arubic /T ynanyd oand words
Many spanish pames and words come from Srahic

3.othe invernational ) was [/ langpoge Neabie £ o deararaa
e mrterpationad funouce of lcarning was Arabie

4. the main /7 ealled silica / i ingredient 7 sand 7/ ol ghass S kil of
The maie ingredient of glas< s Kind of sand called silion
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B- Report the following question : (10 points) .

1. * What is your name ?
Al asked the Doy
2. % Do you like living in the camp ?
The reporter asked the pupils....ovirireeereeeeeseeeresson,

(AL EE R R RTE I

(.- Cpmplete the spaces in this paragraph by using words from
the Jist : (8 points)

shocks Ll"l.l\t stones , cauqed TN shde . Nlll'deE‘ earth
seismograph ,

1

Earthquakes are_caused by movement in the earth’s crust
that’s the part of the earth that lies below the surface. The earth’s
crnst is pevds wo of have picces of stones vihich con stide azghst ool
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