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Abstract

Some Syntactic Features Typical of Spoken English in the Senior

English Majors' Writing at An-Najah National University

, -
Malek Rasheed Saleh Nassrallal
Slqye}'visor:

Dr. Fawaz Agel

Dr. Hanna Tushyeh

The present study attempted to identify some syntactic features of spoken
English in the senior English majors' writing at An-Najah National University.

Specifically, it aimed at answering the following questions :

1. Do English seniors apply syntactic features typical of spoken English
in their writing? |

2. What are the most syntactic features of the spoken phase of English
in their writing?

3. What are the major sources of English spoken features in the senior

English majors' writing?

The population of the study (n=51) consisted of all English seniors
at An-Najah National University in the academic year 1999/2000. The
sample of the study consisted of forty-five students who were attending
an advanced English course, Research Methodology.
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Guided by the survey of previous research, criteria consisting of
18 items divided into three domains were developed by the researcher by
which English seniors' essays, based on Hughes's " As I grew older”,

were syntactically analyzed, using means and percentages.
The findings of the study were as follows :

1. Great occurrences of coordinated constructions, simple
sentences, active voice constructions, simple present tense,

parallel constructions, sentence fragments, self-references, and

demonstrative modifiers.

2. I'ew occurrences of wh-interrogatives, reduced participles,
nominalizations, passive voice constructions, subordinated
constructions, complex sentences, and compound complex

sentences.

On the basis of the results, the researcher recommended that
Surther research on other different syntactic and lexical features of
spoken English would reveal more about the language used by English
majors. Also, the researcher recommended that further courses in
writing and ,in particular, in spoken and written English would improve
the writing skill of English majors as a process including pre-writing,

writing, and revision.

ix
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CHAPTER ONE

INTRODUCTION

- BACKGROUND

Like any other phenomena in society, language has been
carefully investigated from several and different points of view. In
their incalculable efforts, many scholars have been convincingly
demonstrating that language performs multiple functions in any
society. Besides communicating information, language serves in
establishing social relationships among its speakers and learners as
well as reflecting their experience of culture around them.

Wardhaugh (1986), at this point, maintained that :

Language provides a screen or a filter to reality, it
determines how speakers perceive and organize the world
around them, both the natural world and the social world.

Consequently, the language you speak helps to form your
world-views.(p. 125)

On the matter of communication , language, as a system of
communication, is stored somewhere in our brains; and whenever
we need to talk or write, we recall this system and make wise
choices of various vocabulary in order to be arranged in variant
patterns so that speakers or writers can form units of meaning to be
used in different contexts. In this connection, O'grady and

Dobrovolsky (1988) viewed language as :
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A system of communication, a medium of thought, a vehicle
for literacy expressions, a social institution, a matter for

political controversy, a factor in nation building (p. 1).

Besides, in relation to language as a system of
communication, speech and writing are recognized as two main
modes of communication. Writing is a complicated process
including overlapping and interacting subprocesses through which
the writer uses his mind, knowledge, and experience to express
thoughts. Thus viewed, writing should be organized and gradually
developed in such a manner that enables the reader to conspicuously
understand the included message. Otherwise, the reader will

evidently lose the thread of meaning.

On the other hand, armed with paralinguistic cues such as
tone of the voice, intonation, facial exprgssions, and gestures, the
speaker has the advantage of being able to monitor his listeners’
minute by minute reactions to what he says. Face to face interaction
between the speaker and liste_ner, furthermore, enables the listener to
signal understanding or to ask for clarification. Nevertheless, the
writer, who most frequently has no access to immediate feedback,
has enough time to felicitously mold a succession of ideas into a
more complex, coherent, and integrated language, making use of
devices seldom used in speech. Hence, from what has been
proposed, what is questionable in this respect is : Does what work

orally, works in print and vice versa?
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In general, it is argued that spoken and written language are
syntactically and lexically different because they differ in the
methods of their acquisition and in the methods of their production.
On the matter of acquisition, Akinnaso (1982) contended that
speech is normally acquired naturally without formal instruction ( in
family setting, or playground, on the street, etc.), whereas writing
has to be consciously learned, usually in the formal setting of the
school. "Such a setting", Akinnaso added, "is ofien more
authoritarian and heavily reliant on standardized learning activities

and systematized procedures” (p. 105).

A second notable difference between spoken and written
English is due to the manner of production. Chafe (1982) argued
that. the writer may look over what he has already written, pause
between each word with no fear of his interlocutor interrupting him,
take his time in choosing aparticular word, even looking it up in
the dictionary if necessary, and reordering what has been written.
The speaker, in contrast, has available tb him full range voice of
quality effects and all non-verbal cha.nnels. Armed with these, Chafe
added that the speaker can always override the effect of words he

speaks.

Equally, many scholars argued that speech and writing should
be treated as two independent systems of commﬁnication. Referring
to informal spoken and formal written as two independent varieties,
Crystal and Davy (1969) stressed the idea that spoken and written
English are different autonomous systems. Having examined this

issue, Stubbs (1980) came to the conclusion that:
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It is evident from several facts that the two systems (spoken
and written English) are at least partly autonomous. There
are distinctions maintained in one, but not in the other; they

typically change over time at different rates (p. 41).

On further observation, Atari (1984) maintaihed that the two
modes of language, speaking and writing, exhibit distinctive
features of two strategies of communication. Speaking, according to
Atari, exhibits features of oral style strategies which involve face-
to-face interaction between the speaker and the audience. Writing,
on the other hand, demonstrates literate strategies which involve
decontextualization due to the separation in time and place between
the writer and the reader. Similarly, Tannen (1982) correctly
remarked that the spoken phase .would be highly context-dependent
and the written text detached from its immediate context in time and

space.

In terms of permanence, writing is more advantageous than
spoken language, the former being permanent and the latter
transient. Therefore, writing frees us from the limitations of time

and geography (Fromkin and Rodman : 1988).

Since the tern of century, the relationship between spoken and
written language has been a subject of considerabie interest in
linguistics, anthropology, and education. Building on previous
research, Akinnaso (1982) pointed out whilst anthropologist are
primarily interested in the implications of writing for cultural
evaluation and the growth of social systems, linguists are interested

in several aspects of the relationship between speech and writing
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according to their theoretical perspectives. Akinnaso further added
that linguists and language teachers have focused mainly on the
lexical and grammatical differences between spoken and written

language.

Lexically, early studies, such as those by Devito (1966),
Grener et al. (1976) (both cited in Akinnaso, 1982 and Brown and
Yule, 1983) focused on lexical differences as primarily
distinguishing markers between speech and writing in English. They
found out that written texts are shorter, have longer words, have

more attributive adjectives, and have more varied vocabulary.

Syntactically, Chafe (1982) found out that formal written
language differs from spoken language by having a larger
proportion of nominalizations, genitive subjects and objects,
participles, attributive adjectives, conjoined phrases, series,
sequence of prepositional phrases, complement clauses, and relative
clauses which permit the integration of more material into idea
units. He also suggested that such integration is fostered by greater
amount of time available in writing, and that speakers are less likely

to use them due to the faster pace of spoken language.

Statement of the problem

During his experience ‘as an English major at An-Najah
National University, the researcher noticed that English language
instructors, particularly in courses of writing and literature,
constantly complain that English majors are incapable of producing

good communicative and satisfactory writings even though they

5
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know the English grammatical rules and they have a rich output of
vocabulary. In addition, being an MA candidate and having a course
in Discourse Analysis includihg spoken and written language, the
researcher likewise observed that English majors tend to extensively
apply strategies of communication typical of spoken mode of
language in their writing. Taking.into account this problem, the
researcher decided to conduct the present study so that it could
hopefully contribute to eliminate the strategies of the spoken phase

of English used in the writing of English majors.
Purpos'es of the study
The purpose of the study is three-fold :

1.  to identify the most prominent syntactic differences between
spoken and written English language,

2. to mark some syntactic featﬁres typical of spoken language in
the English sentors' writing; and

3. to classify the most frequent syntactic features typical of

spoken language in the English seniors' writing,.
Questions of the study

The present study seeks to answer the following three questions :

1. Do English seniors apply syntactic features typical of spoken
English in their writing?

2.  What are the most frequent syntactic features of the spoken

phase of English in the writing of senior English majors?

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



3.  What are the major sources of English spoken features in the

senior English majors' writing?
- Significance of the study
The present research is expected to have an important

theoretical and pedagogical significance. Theoretically, it is

foreseen that it would enrich the English majors' knowledge with a

practical clear-cut vision of the main differences between spoken

and written English, for such an area ofresearch has been given
little attention by previous research which traditionally compare and
focus on the theoretical similarities and differences between spoken
and written English language. Most importantly, the significance of
the present research likewise stems, foremost, from its purpose, i.e.,
identifying and classifying some syntactic features of the English
spoken channel in the English seniors' writing. As a corollary,
English majors are expected to avert using features typical of
spontaneous face-to-face interaction in their writing hoped to satisfy
their instructors. |

Pedagogically, the findings of the present study are hoped and
expected to have some values and assistance to the EFL learners to
express their propositions in the writing process efficiently and
communicatively by providing them wiih the effective writings skill
techniques and strategies. EFL teachers and instructors, in
addition, are expected to enhance their learners’ writing process by
helping them brainstorm, develop, organize, and evaluate their

writing.
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Limitations of the study

As the preceding discussion has briefly made clear that
typical spoken and written language obviously differ syntactically
and lexically, some prominent syntactic features of spoken English
have been adopted to be the researcher's limited criteria by which he
will investigate forty-five literary essays written, in the second
semester of the academic year 1999/2000, by the seniors of the
Department of English (College of Arts) at An-Najah National
Untiversity, Nablus.

Definition of terms |

The following terms which will frequently appear in the study are
defined as follows :

Complex sentence : It contains two or more clauses at least

one of which is subordinate ( Huddleston.

1984, p. 378 ).

Compound complex
sentence : It consists two or more main clauses and
one or more subordinate clauses

(Huddleston. 1984, 380)

Compound sentence : It contains two or more main clauses
( Huddleston. 1984, p. 378 ).

Coordination : A process of linking together two or more

elements of equivalent status and function.
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Decontexualization ;

Discourse analysis:

Idea unit :

Simple sentence :

Spoken discourse :

These elements can be clausal or non-
clausal, lexical or non-lexical or phrasal

(Quirk, et al. 1972, p. 270).

It refers to the situation where sentences
are separated from their context of use or
occurrences and treated as "self-contained

and tsolated units" (Coulthard 1977, p. 9).

It refers to the analysis of linguistic units
larger than the sentence such as
conversational exchanges and written
texts. Discourse analysis is also related to
sociolinguistics in that it is concerned with
language in use in its social context

(Crystal, 1991, and Stubbs, 1983).

It represents a "chunk of information
which is viewed by the speaker/writer

cohesively as it is given a surface

structure” (Kroll. 1977, p. 89).

It contains only one clause; main clause.

(Huddleston. 1984, p,378).

It is normally acquired naturally without
formal instruction, and usually takes place
in face-to-face interaction where speakers

and their interlocutors can exchange
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Subprdination :

Syntactic analysis :

immediate feedback, most of which
content  dependent  manifested in
paralinguistic cues such as tone of voice,
facial expressions, and gestures. Due to
the faster pace of spoken language,
speakers are less likely to use complicated
and embedded structures when uttering
their propositions, always containing
colloquial expressions, vague elements,
general non-specific words and phrases,

and fabricated fillers.

A process of linking together multiple
clause structures which are syntactically
unequal, i.e., each subordinate clause may
itself be subordinate (independent) to one
or more other clauses, so that a hierarchy
of clauses, one within another may be
built up, sometimes resulting in sentences
of great complexity (Quirk et al. 1972, p.
721).

It refers to the way by which the syntactic
features, typical of both spoken and
written English, of the research criteria
analyzed. For example, voice is divided
into active and passive, conjunctions into

coordinations and subordinations,
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Syntactic features :

Whritten discourse :

sentence types into simple, compound,

complex, and compound complex, and so.

They  refer to the grammatical
components, discussed in the present
research, including conjunctions, sentence
and tense 'types, voice, relative clauses,

demonstratives, reduced participles, etc.

It has to be consciously learned, usually in
the formal setting of the school. It is
mostly characterized by detachment from
its immediate context due to the separation
in time and space between the reader and
the writer who most frequently has no
access to immediate feedback, but has
enough time to edit his or her text before
making it available for reading, making
use of devices seldom used in speech
including  nominalization, participles,
attributive adjectives, conjoined phrases,
series, sequence of prepositional phrases,
complement clauses, passive voice, and
relative clauses. As a corollary, written
text is always coherent, integrated,
complex, has a dominant topic or main
focus of attention, and carefully organized

and formula
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Summary

The foregoing analysis attempted to show that typical
spoken discourse tends to be unplanned, informal, and directed to a
limited number of listeners who are generally known to and
interacting with the speaker, often providing immediate verbal and
non-verbal feedback. Written texts, on the other hand, said to be
well planned, detached, and integrated, are often directed to readers
who are generally not present during the time the text is being
composed. This chapter, in addition, shed some light on the
background of the problem of the study. It also dealt with the
purposes, questions, significance, and limitations of the study.

Furthermore, it included definition of the terms related to the study.

12
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

This chapter reviews the main syntactic and lexical
differences between spoken and written English. These differences

are divided into five sections.

I Detachment vs. Involvement

Concerning the context, writing is described as being
decontexualized. Decontextualization refers to the situation where
"sentences are separated from their context of use or occurrence"
and treated as "self contained and isolated units" (Coulthard, 1977,
p. 9). This is in agreement with Chafe's argument (1982) in which
he argues that the writer is detached from his audience in time and
place. He further maintains that detachment in written language is
established through the use of passive voice and nominalization.
The writer's main concern, he argued, is to produce written pieces
that are "consistent and defensible” when read (p. 45).A further
illustration of detachment was given by Redeker (1984) who
demonstrated the features of detachment as follows :

(i)  passive voice, e.g., is reflected , must be paid,

(ii) past perfect, e.g., I had bought it,

(ii1) indirect quotes, e.g. and he said he'd take me home,

and
(iv) literacy expressions, e.g., utterly, to excel, ambience,

the utmost of , ... (p. 48).
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For the moment, it is quite apparent that as the quality of
detachment in writing leaves the writer without benefit to moment
feedback, he hence makes use of devices seldom used in speech so
that he could compensate for the absence of immediate face-to-face
feedback. Regarding this issue, Halliday et al (1966) correctly
remarked:

Whereas speech takes place against the background of a

situation which includes other non-linguistic activities,

writing has to compensate for the absence of situation of this
kind by supplying equivalent information linguistically

(p. 54).

The distinction recognized at this point is that written
language fosters the kind of detachment evidenced in the use of
passive voice, nominalization, etc. Spoken language, on the other
hand, shows a variety of manifestations of involvement which a
speaker has with his or her audience. Among these evidences of
involvement are references to the speaker, devices for monitoring

the flow of information, etc.

Unlike writers and their readers, speakers and their listeners
can make use of paralinguistic features and depend on extra -
linguistic contexts in their conversation to communicate their
propositions to each other. In a sense, the speaker, being armed with
paralinguistic cues, has the advantage to keep an eye on his
interlocutor's interaction who in turn can gesture realization or ask
for further clarifications. To describe the characteristic aspects of

written and spoken modes respectively, Chafe (1982), for instance,

14
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used functional categories such as "explicit versus implicit", and
"context-free versus context dependent." (pp.37 ). Likewise,

Graddol (1987) went further and claimed :

Written texts traditionally came in limited range of forms and
implied both a limited range of linguistic styles and particular
relationships with the reader. A reader for example, was usually
remote from the writer and had limited, if any, possibilities for
interacting and responding to the writer. Spoken language, on the
other hand, usually implied the actual presence of a listener who
was able to intervene in the flow of discourse and help determine

later utterances (p. 177).

On further observations, Crystal and Davy (1969) and Kay
(1977) agreed that participants in a face-to-face contact rely heavily
on extra-linguistic context for much of their information due to the
knowledge shqred, about the topic and environment of the
conversation, 'between the interlocutors. More and more attention
has been paid to this area by Chafe (1982) and Redeker (1984). In
this respect, Chafe demonstrated that the involvement between the

speakers and their audience can be established through six devices:

(i)  first person references, (I, we),

(ii)  speaker's mental processes, (I wish, I felt, I realized),
(iii) monitoring of information flow, ( well, so),

(iv) emphatic particles, (just, really),

(v} fuzziness, and

(vi) direct quotes.

15
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The following are examples of the six devices quoted from Chafe :
o I have a friend who's ... about six feet and blond (i).
o But... Icanrecall ...uh... a big undergraduate class... (ii).
o And I thought... am I live ? (ii)
o Well I ... took off four weeks (iii).
e So we... you know, we have this confrontation (iii).
o ] just don't understand (iv).
e And he got really furious (iv).
e Since this banker is something like forty-seven (v).
e And he started sort of circling (v).
o And uh ... she said, " Sally can't I have one of your
papers?" (i) (p. 46-48).

On further observations, Redeker added three features
defining involvement in addition to those mentioned by
Chafe:

(i)  colloquial expressions, (stuff, 1 figured a very fun
situation, |

(i) evidentials , (I think , I suppose, I'm not sure,...
"indicating source and/or validity of information.", and

(itiy hedges, (sort of , roughly , basically , in a way, ...)

The overall aim of the present section was to come to much
better understanding of exactly how natural spoken and written
discourse, as two channels of communication, are characterized by
different parameters; writing is said to be detached, and speech is

recognized to be involved.
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II  Integration vs. Fragmentation

A second notable difference between typical written language
and typical spoken language, as many linguists believe, is that the
former is integrated whereas the latter is fragmented. For example,
Ur (1996) pointed out that a written text is usually organized and
carefully formulated as its writer has time and opportunity to edit it
before making it available for reading. On the contrary, Ur added ,
a speaker is improvising as he or she speaks. Thus, Ur concluded
that a written text conforms more to conventional rules of grammar,

and its vocabulary is more precise and formal.

. Having investigated spoken and written language, Chafe

(1979 , 1982) viewed integration as completeness, tightness, and
coherence, whereas fragmentation as incompleteness, looseness, and
incoherence. This corroborated Akinnaso's (1985) view of
integration and involvement, i.e., " high degree of integration of
linguistic structures characterizes written language, whereas

fragmentation characterizes everyday speech" (p.343).

Initial efforts in this area by Chafe (1982) showed that
"integration refers to packing "of" more information into idea unit
than the rapid pace of spoken language would normally allow"
(p-39). F.urthermore, he stated that integrated quality of wriiten
language is fostered by greater amount of time available in writing,
usually providing the writer with the opportunity to remold a more

complex and coherent succession of ideas into an idea unit.

17
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In a marked effort, he demonstrated that integration in written texts

can be established through eight devices :

(i)  nominalization,

(i}  participles ( nouns or adjectives ),

(iii)  attributive adjectives,

(iv)  comjoined phrases ( verb phrases, adjective phrases,
and noun phrases ),

(v)  series,

(vi)  sequence of prepositional phrases,

(vii) complement clauses, and

(viii) relative clauses.
The following are examples of the eight devices given by Chafe:

¢ There appeared to be evidence of differential treatment of
children (i).

® The realism is preoccupied with establishing the literary
work's relation to the world (ii).

e It was a recurring classroom activity (ii).

e The sight of an object brings about direct looking (ii).

® Now these are two distinct places (iii).

o As well as for speaker’s tendency to learn these names
earlier and use them more frequently (iv).

e The traders are greedy and gullible (iv).

¢ So that Dorothy Brook can, eventually, find her proper

husband and her proper task in the world (iv).

18
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e No capital letters, deﬁnité articles, or plural marks
provide clues (). | 7

e [ avoid the question of the nature of referential form in
any underlying linguistic structure (vi)

o It is notable that assimilation rules are not much in
evidence (vii)

» And I wish to care for the most needy (vii)

e And of the cognitive constraints which seems to be

responsible for this distribution (viii) (p. 39-44)

It is noteworthy, then, to pinpoint that the devices establishing
integration in writing are normally achieved by virtue of the
unlimited time and space available to the writer who can carefully
choose his words, structure his ideas, and change the order of what
he has written. Speech, in contrast, usually takes place in an
immediate interaction with the availability of spontaneous feedback
or interruption by present hearers, thereby making the speaker

produce fragmented utterances.

On the fragmentation side, Chafe (1982 : 36-39) argued that
the average speed of spoken English, including pauses, is 180 words
per minute. He maintained that the speaker utters one idea unit at a
time, and this situation , where the si)eaker is limited in time usually
not allowing him to remold or reconstruct his utterances, leads to a
fragmented quality of spoken phase. Concerning fragmentation,

Chafe showed that a fragmented language consists of :

(i) A typical idea unit consisting of a single clause,

containing one predicate element (a verb or predicate
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adjective) and the noun phrase which are directly associated

with that element as a subject, object, and the like, e.g., :

I was eating a "popsicle" .

And my room was small,

(ii)) Sometimes a fragmented idea unit may consist of nothing

more than a noun phrase or prepositional phrase, e.g., :

And .. a--- nd uh---... staple ... things
At that point.

He conspicuously also observed that "fragmentation is partly
apparent in the stringing together of idea units without
connectives." To quote him'in this matter, Chafe introduced the

following example :

And my room was small.

... it was ... like nine by twelve or something.
It seemed spacious at the time .

...1 came home,

I was really exhausted,

I was eating a "popsicle”,

... was sitting there in my chair.
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IIl Planning vs. Unplanning

It is generally acknowledged that written and oral
communication involve very different kinds of strategies : planning
and unplanning. As an aspect of discourse, planning is fostered by
the unlimited time offered for writers or speakers to communicate
their propositions. Unplanning, on the other hand, is usuaily
manifested in oral and written discourse as a corollary of the short

time allotted for speakers or writers.

On the differences between spoken and written language,
Lakkoff (1982) pointed out that the devices utilized in the two
media are different. He further supposed that the direct transposition
of the devices of one meduim to the other will not work. He
ascribed the reason for this to the discrepancy between the two
modes: oral communication works through the assumption of
immediacy or spontaneity; writing, on the contrary, is planned,
organized, and non-spontaneous. Lakkoff furthermore argued that
unplanned discourse, contrary to planned, is virtually characterized
by lack of clarity, using wrong words or phrases, hesitation , and
repetition. To support this common belief among linguists, Direman
(1962 : 83) introduced the term "deliberation”, Deliberation means a
careful selection of required items, making any task of performance

disambiguous, clear, and relevant to the topic under discussion.

From what now seems to be an accepted fact, Sacks et al
(1974:696) maintained that spontaneous conversation is "locally

managed” as it tends to bank on "turn-by-turn basis," i.e.

b

21

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



conversationers are restricted in time when conveying their
propositions. Attributable to limitless time, written discourse, on the
other hand, is considered to be more planned as his or her composer
is free to think carefully and reorganize conspicuously what he has

written.

In a distinguished attempt, Keenan (1977) introduced planned
and unplanned discourse in terms of design and organization.
Unplanned discourse, in this regard, was viewed as discourse
lacking forethought and organizational preparation. Planned
discourse, conversely, was sighted as discourse carefully designed
and thought out prior to its expression. Similérly, Ochs (1979)
introduced the term "prethinking and prearranging,” i.e., the
composer, in planned discourse, has the opportunity to precisely
think before performing any task so that he can produce a well

organized outcome (p. 55).

Four major characteristics of unplanned discourse were also

presented by Keenan (1977) :

(i)  Unlike planned discourse, speakers ,in unplanned discourse,
enormously count on the immediate context to express their
propositions. Great reliance on context as communicating
information is necessary, whereas in planned discourse more
attention is paid to syntax. At this point, Ochs (1979 ) said
that : "In spontaneous convérsatidn, speakers rely less heavily
on syntax to articulate semantic relations "obtaining" between

two referents or between whole propositions" (p. 62).
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(i)

In unplanned discourse more than in planned, speakers
extremely rely on morpho-syntactic structures acquired in
early stages of language development. Planned discourse,
however, makes greater use of morpho-syntactic structures
emerging late in language learning. Frequent use of deictic
modifiers, active voice, and present simple tense referring to
past events ,for instance, were observed to occur considerably
in unplanned discourse. Relative construction, passive voice
as well as recurrent use of past tense to refer to past actions,
in contrast, were noticed to characterize planned discourse.
Ochs (1979) attributed this discrepancy to the situation where
both spoken and written discourse are acquired or learnt. She
argued that planning writing, for example, is learnt in a
formal situation such as schools where learners can learn the
grammatical rules of language, helping in producing more
complex morpho-syntactic structures than those learnt early

in life.

(i) In relatively unplanned discourse more than in relatively

planned discourse, lexical items are tended to be repeated and
refined by speakers when expressing their utterances.
Repetition is viewed as part of the speaker's search fora
particular word or as an attempt by the speaker to think out.
In the same view, Tannen (1987) believed that

"Repetition enables speakers to produce language in more
efficient, less energy-draining way and repetition facilitates
comprehension by producing semantically less dense

discourse” (p.581).
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(iv) In relatively informal discourse, the form and content of
sequentially arranged social acts tend to be more similar than
in relatively planned discourse. Concerning this feature,
Keenan referred to a form of repetition in which parts of
previously expressed speech acts are incorporated in
subsequent acts. The feature incorporated maybe, Keenan
added, morphological, syntactic or phonological. In the
following example, the repeated lexical items serve the same
grammatical function in the series of utterances in which it

appears:

... S0 sometimes you know you can lose the latter

you can something can happen in Beverly Hills.

The present example apparently demonstrates how a
speaker may become restricted into a subject or a subject-verb
frame. The following example exhibits similarities in the

phbnological shape of sequentially placed speech acts:
Two girls:

A:  Ripped about four* nails and oh
B:  Fantastic
A:  But it was fun* y sound very far away.

*Here we have repetition of the phoneme /f/.

To sum up, the discrepancy between each mode of discourse,
characterized by different features, is attributed to the time available

for both speakers and listeners.
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i 4 Form.ali(v vs. Informality

Ongoing debate concerning the differences between spoken
and written language has clearly revealed that both spoken and
written discourse can be formal or informal. A closer look, for
example, at our day-to-day social communications as well as our
writings bring to light that speakers' and writers' exclusive styfe is
not existent, i.e., one's style differs accordingly due to the situation
and the addressees' rank as well. Accordingly, it is quite evident that
the degree of discourse formality varies in accordance with certain
conditions, i.e., one's style of speaking at home is dissimilar of his

or hers in the market,

Drawing upon data derived from spoken and written samples,
Bolinger and Sears (1975) argued that our awareness of the
appropriateness between language and audience, channel or
occasion plays a vital role in adopting the degree of formality in
language (spoken or written). Their work suggested that there is no
incisive distinction between formal and informal language, but what
always varies is the gradation of many degrees of formality. Starting
with too formal down to informal speech, Joos (1967) introduced

five levels of formality :

(i)  Oratorical or frozen:
This level of formality is described as a self-conscious
form of public address. It is used by professional

speakers as a monologue.
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(ii)  Deliberative, or formal:

This level of language formality is aimed at any group
of audience who are too large for effective interchange
with the speaker. Like the oratorical, the deliberative

register tends to be monologues.
(iii)  Consultative:

Here we refer to dialogues where words still have to be
somewhat carefully - chosen. Dialogues among

businessmen are an example of this level of formality.
(iv} Casual:

At this level all social barriers are absent. Fellow

student talk is an example of this level.

) Intimate:

This level of formality differs from the previous one in
that it incorporates conversations between close friends
or relatives (e.g., the conversation between sisters or

mothers and daughters).

In a way of ensuring what has been introduced above,

Akinnaso (1985) mentioned two aspects of formality:
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()  Markedness of setting

This aspect of formality deals with the degree to which
the setting of an event is marked. Every communicative
event has a setting but each setting differs from the
others in the degree of markedness. In formal
communicative events, the settings are clearly marked.
Events in such marked settings are explicitly
recognized by actors as formal or highly structured,

reflecting ideas and values of public social relevance.
) Predictability of code, setting, actors, ... etc. :

This aspect concerns the extent to which aspects of
code, setting, and the entire communicative activity can
be recognized well in advance by actors and other
numbers of speech community. Predictability has two
functions: first, it helps to define the boundaries of
communicative event. Second, it is used by actors and

observers to evaluate the quality of permanence.

The foregoing analysis has attempted to show that social and
situational views are the main factors which can evidently indicate
the discourse formality. Therefore , there is no straightforward
decision that can be easily made which certain spoken or written
discourse is formal or informal. Having reviewed the related

literature, nevertheless, it has been found out that most researchers
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have mainly discussed typical spoken language and typical written

language as the former is informal, and the latter is formal.

On the differences between forrhality and informality,
Direman (1962) pointed out that the informality of speech is
conspicuously crystallized in the prevalent usage of colloquial
expressions, e.g. "well, you know, Imean,." etc. Similarly, Brown
and Yule (1989) argued that speakers sometimes complete a clause

1

with a vague expression such as "... and everything is started
raining". They also maintained that the speaker may produce a
number of fabricated fillers: "erm, I think, you see what I mean, of
course, and so on". They observed likewise that speakers tend to use
general non-specific words and phrases characterized to be typical

features of informal spoken language:

-

they haven't got the scientists to do that.
* ... 50 we sort of supply the scientists for that.

* ... things like that

*

somehow (p. 6)

Drawing on research which studies formality and informality,
Ochs (1979) provided a synthesis of finding about the differences
between formal writing and informal speech. She successfully
indicated that while simple morpho-syntactic structures acquired
early in life is the main reliance for informal speech, formal writing,
on the other hand , relies on complex morpho-syntactic structures
learnt late in life. To support this common bélief, Dulay et al (1982)

revealed that:
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Language acquisition is a gradual process that can take place
anywhere from several months to several years. During this
time, the learner acquires the different structures that make
up the language: tense endings, plural markers, negative
sentences, complements and so forth. Learners acquire some
of the subject, verb, object in a simple sentence, for example,
“is learned" very early eg., ( She is working ).Other
structures such as simple verb tenses are acquired later, and

still other only after much natural exposure to the language
(p. 2000).

On the matter of context, Ochs contended that whereas
informal speech greatly banks on immediate context to express the
relationship between propositions, cohesive devices and topic
sentences are classified as major markers among propositions in
formal writing. As a direct result, speakers, contrary to writers, tend
to frequently use deictic modifiers such as "this and these" instead
of definite and indefinite articles, i.e., "a, an, the" recurrently used in
formal writing. Expectedly, reliance on immediate context rather
than cohesive devices, and on deictic modifiers rather than definite
and indefinite articles can be attributed to the immediate feedback
usually provided by the addressees who are often, contrary to

readers, present in the setting of day-to-day uses of language.

Being limited in time, and armed with paralinguistic cues as
well as spontaneous feedback, speakers, Ochs added, tend to avert
using relative clauses, and embedded and complicated structures as
well. Chafe (1982) ,in the same view, provided evidence (to be

shown in chapter four) that formal writing differs from informal
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speech by having a larger proportion of nominalization, relative

clauses, and complement clauses.

To support this growing evidence in the broadest sense,
Akinasso (1985) noted, in particular, that everyday conversational
language also differs from written language in other aspects of
formality, especially in regard to centralization of focus and the
markedness of the setting. In writing, Akinasso claimed that there is
always a dominant topic or main focus of attention often indicated
in the title and in the introduction. Furthermore, Ong (1980)

pointed out :

Writing  prototypically takes place in a secluded or .

circumscribed setting: in libraries, offices, and the privacy of
the writer's home. On the other hand, ... conversation can
take place virtually anywhere; it needs not be pre-arranged
or planned, nor need there be a unified focus or specified

topic (p. 344).

Finally, Al-Tamari (1995) summarized the features of
formality, planning, and spontaneity in spoken and written language
preferred by researchers. He found that spoken language is
relatively informal, unplanned, and spontaneous, whereas written

language is relatively formal, planned, and non-spontaneous.

507439
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V. Complexity vs. relative non-complexity

Building inainly on previous research by O'Donnel (1974);
Kroll (1977); Chafe (1982); Ochs (1979); Poole and Field (1976);
Halliday (1979); Al-Tamari (1995), and Beaman (1984), number,
type, and depth of embedded structures, number of subordinate
clauses, and complex verb groups, average sentence and phrase
length, sentence types, etc. are fecognized as major indicators of

syntactic complexity of language.

Having conducted many studies on the syntactic complexity
of spoken and written English, researchers, interestingly, came up
with. conflicting findings, i.e., which discourse is syntactically more
complex. With respect to their results, studies hence fall mainly into
two groups: the researcher of the first group, namely Ochs, chafe,
O'Donnel, and Kroll, substantiated the claim that written language is
syntactically more complex than spoken language; on the contrary,
the advocates of the second group, mainly Halliday, and Beaman
hold the view that spoken language on the whole is just as complex

as written language.

Nevertheless, as the proponents of the second hypothesis
came up with fluctuating and indecisive findings being unable to
definitely decide that spoken .language is syntactically more
complex than written language in terms of the indicators stated
above, the second hypothesis, consequently, will be sustained and

exemplified in the present study.
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Having compared unplanned spoken narratives and written

narratives taken from university students who were asked, orally in

class and then as a composition assignment at home, to relate an

experience on which they had come close to death, Kroll (1977)

used " idea unit" to analyze the syntactic complexity in her subjects'

products. An idea unit (IU) represents "a chunk of information

which is viewed by the speaker / writer cohesively as it is given a

surface structure (p. 89). The following is an operational definition

of idea unit according to Kroll:

)

(i7)

(iii)

(iv)

)

vi)

a subject and verb counted as one idea unit together
with (when present) (a) direct object, (b) prepositional
phrase, (c) adverbial element, or (d) mark of
subordination,

Jull relative clauses counted as one idea unit when the
relative pronoun was present,

phrases  which occurred in sentence initial position
Jollowed by a comma or which were set off from the
sentence with commas were counted as separate idea
units,

verbs whose structure requires or allows a verbal
element as object were counted with both with verbal
elements as one idea unit,

reduced clauses in which a subordinator was followed
by a nonfinite verb element were counted as one idea
unit,

post-nominal -ing phrases used as modifiers counted as

idea units, and
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(vii) other types of elements counted as idea units were (a)

absolutes, (b) appositives, and verbs (p. 90).

In her study , Kroll found out that the percentage of
independent structures in the written samp'les (35.4%) is
significantly greater than in the spoken sample (14%). She
attributed this to the planning time available to the writer
which, she maintained, enables the writer to encode
information in more difficult structure, exhibiting, in turn, a

more syntactic complexity.

Ochs (1979) substantiated this claim and argued that the
amount of planning time available for the user of language (speaker
/ wfiter) acts a needed role in forming the types of structures used in
discourse. She further added that the syntactic structures applied in
unplanned discourse are similar to those used by children who
heavily rely on coordinated structure ( rather than subordinate),
deictic modifiers (rather than definite articles), demonstrative plus
noun constructions (rather than relative clauses), active voice (rather
than passive voice), and present tense (rather than past or future
tense).

Having investigated her data, consisting of unplanned spoken
sample (casual conversation and personal narratives) and planned
written sample (personal narratives), Ochs, likewise, found out that
planned discourse, as mainly exhibiting more reliance on
subordinate clauses, is syntactically more complex than unplanned

discourse.
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In his study which has been at most concerned with
integration and involvement in spoken and written language, Chafe
(1979) ,in addition, came up with similar results of Ochs's, i.e.
written language exhibited greater use of subordinate clauses. His

sample consisted of four styles of language:

()  informal spoken - language, from dinner table
conversation,

(i) formal spoken language, from lectures,

(iii)  informal written language, from letters, and

(iv) formal written language, from academic papers (p. 36).

Chafe's subjects were academic people (faculty and graduate
students) who were asked to produce language of such kinds. His
study ,however, was restricted to the data produced by 14 students
out of 25 in which he only compared between informal spoken and
formal written language. Nevertheless, Chafe found out that
complement clauses and relative clauses, as major features of
syntactic complexity, were significantly greater in the formal
written sample than in the informal spoken sample. Thus , in
accordance with Chafe's findings, it is quite evident that formal

written language is syntactically more complex than informal

spoken language.

Also, in a remarkable study, O'Donnel (1974) used spoken
and written samples produced by university graduates to compare
between the syntactic complexity indicators in both samples.
Consistent with the general agreement which has been proposed so

far, again O'Donnel found that the total occurrences of various
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syntactic features, namely nominal, adjectival, adverbial, and
interjected clauses, were significantly infrequent in the spoken
sample, indicating that spoken language is syntactically less

complex than written language.

In arecent study which atte_mptéd to investigate the nature of
syntactic complexity in spoken and written language, Al-Tamari
(1995) ,similarly, found out that his written sample (Foster's A

Room With A View) demonstrated greater syntactic complexity

with respect to average sentence length, average sentence types, and
total verb phrase types than his spoken sample (six TV shows of

entertainment programme, You Bet Your Life), substantiating the

claim that written language is more complex in terms of syntax than

spoken language.
Summary

The preceding discussion has so far made clear that whereas
written language fosters the features of detachment, involvement,
integration, planning, formality, and complexity, spoken language ,
on the other hand, fosters features of involvement, fragmentation,
unplanning, informality, and relative non-complexity, evidenced in
the use of devices that characterize each mode of communication
elaborately exemplified earlier in this chapter . This discrepancy, as
reviewed previously, was attributed to the limitless time available to
the writer, helping him or her to carefully edit his or her text,

contrary to the speaker, before making it available for reading.
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CHAPER THREE

METHODOLOGY

This chapter covers the population and sample of the study,
research instruments, research design, procedures of conducting the

study, data collection, data analysis, and statistical design.

Population and the sample of the study:

The population of the study consisted of fifty-one students

( males and females) who represented all English seniors of the
Department of English at An-Najah National University, Nablus, in
the second semester of the academic year 99/2000. But as six
seniors were absent, the sample of the study consisted of forty-five
English seniors who were attending an advanced English class,

Research Methodology.

It is noteworthy to mention that the English seniors were
selected to be the research subjects as ‘they were expected , for one
thing, to have had taken at least three courses in writing with
emphasis ,of course, on the major writing skills. English seniors, for
another thing, are accustomed to writing analytical literary essays in
the courses of literature. Hence, they are expected to approximately
produce formal and communicative essays free from typical features
of spoken English. Otherwise, the results of the present study can be

safely generalized to the other academic levels majoring in English.
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Research instruments:

1) The criteria:

It seems worthwhile to point out that the researcher's
intention here is not to discuss the many different forms of spoken
English such as dialectical and accent differences which can be

identified even within one area like Britain or America.

Building partly on previous research by ( Ochs, 1979; Chafe,
1982; Akinnaso, 1982 and 1985; Beaman, 1984; Tannen,1987;
Brown and Yule, 1989; and Ur, 1996), the researcher extracted
some (by no means all) syntactic features of spoken English by

which English seniors' essays will be syntactically analyzed.

Guided by the survey of previous research, primary criteria
were deVeloped by the researcher to include eighteen items divided

into three domains. The following criteria show the distribution of

the items divided into their domains.
Some prominent syntactic features of spoken English

A) | Non-complex structures:

1. Preference for coordinate rather than subordinate
constructions.

2. Grand reliance on simple sentences.
Frequent use of simple present tense.

4. High dependence on active constructions.
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B)

O

N

2)

Small proportion of wh-interrogatives.
Prominent lack of reduced participles.
Few attribution of nominalizations

Great use of the same syntactic forms (parallel constructions).

Fragmentation:
Enormous use of sentence fragments,
Recurrent use of "but" and "and" clauses.

High dependence on coordinate clauses (other than "but" and

"and" clauses).
Limited use of wh-interrogative clauses.

Limited use of nominalizations.

Few attribution of reduced participles.

Involvement:

Preference for active constructions.
Reliance on self- references.
Dominance of demonstrative modifiers.

Prevalence of direct quotes.

The text:

Being considered as a formal text, Hughes's "As I grew older"

was adopted to be analyzed by the students in written essays. For

the overall aim of selecting Hughes's poem (see Appendix A) is its

formal nature, English seniors thus are expected to produce essays

characterized by features typical of the English written mode.

Otherwise, it becomes easier for the researcher to characterize any

other features which are not typical of written English.
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3) The test:

On the basis of the striking findings of the forty-five essays
which showed unexpected dominance of syntactic features typical
of the spoken mode, the researcher decided to carry out a short test
~on arepresentative sample of the students. The main purpose of the
test was to identify the major sources for the dominance of these
features in the seniors' essays. But as the researcher presupposed
that unawareness of these features was the major factor for their
dominance in the seniors' writing, a random sample consisting of
fifteen seniors of the same population were asked to answer the

following question:

What are the syntactic differences between spoken and written English?

Validity of the instruments.

The draft criteria were adopted ‘as the final research
instrument after being approved with no modifications by three
literature, linguistics, and writing specialists from An-Najah
National University and Bethlehem University. The same three

specialists approved the formality of the text, too.

Reliability of the criteria

To measure the reliability of the criteria, a sample of fifteen
essays were randomly selected to be analyzed accordiﬁg to different
items in the three domains. On the basis of the findings ( shown in
the tables below), the researcher's criteria can be considered as a
reliable instrument according to the statistical analysis designed for

the present study (see page : 43-44)
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Occurrences of Six Items in the Three Domains Per 15 Essays

Table 3.1

Means
Items Occurrences
Relative clauses 31 2.06
Reduced Participles 1 0.06
Incomplete sentences 25 1.66
Self-References 62 4.13
Direct Quotes 104 6.93
Demonstrative Modifiers 65 4.33
Table 3.2

Percentages of Four Items in the Three Domains Per 15 Essays.

Items Percentages %
Voice Active - Passive
| 89.80 11.20
Tense Simple Present Others
80.11 19.89
Sentence Types Simple Others
51.93 48.07
Conjunctions Coordination Subordination
7117 28.83
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Research desion

The researcher utilized the descriptive method for conducting
his study in which he developed some criteria of syntactic features
typical of spoken English so that he could indicate them in the
seniors' writing. The researcher further used a test to identify the

sources of these features.

Procedures of the study

In coordination with the Department of English at An-Najah
National University, the researcher held a meeting with the
instructor of Research Methodology class in which the study was to
be conducted. Being given the required permission (see Appendix
B), .the researcher himself handed the English seniors Hughes's "As
I grew older" on which they were assumed to write their essays. In
order to fulfill the study and facilitate the students' task, the
following four steps were carried out:

(i) The following two pre-reading questions were orally
discussed: |
1}Have you ever had a good dream which never came true?

How did you feel about it?

2) Should people keep their promises?

(i) The researcher started to explain the poem and asked the
students to take notes. Difficult words such as "Dimming",
"shatter”, "smash", and "whirling" were also clarified during
the explanation process.

(iii) To ensure the students' understanding of what had been
explained, students were asked to orally answer five

comprehension questions prepared in advance on the
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chalkboard. Then the researcher himself gave orally the

possible model answers for the following five comprehension

questions:

1)Did the poet have a dreém when he was a young? What do
you think it was? What happened to his dream? Did it
come true?

Yes, the poet had a dream. Perhaps his dream was about the
freedom of the black in the USA. Maybe he wanted to see the
whites change their attitudes and opinion of the blacks. His
dream was not fulfilled; a strong wall stood between the poet
and his dream, so that the dream did not see the light of the
day and this gave him a lot of pain.

~ 2) What does the poet mean by the word "wall"? describe
this wall?

"wall" here refers to the powers that stopped his dream from

coming true. The wall is thick and it prevents the light from

shining on the poet's dream, thereby making it dim and dark.

3) What images does the poet use in this poem?

Images of light: e.g., brightness, shadows, blackness,

darkness

4) Will the poet set idly by and allow the wall and the
darkness to destroy his dream? What will he do?

No, the poet will not sit around doing nothing. He calls on his

dark hands to break the wall, destroy the darkness and help

him find his dream; thereby transforming the shadows of
darkness into a bright and shining promise.

5) What is the poem about?

It is about unfulfilled promises and dreams which are

deferred.
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(ivy Having made sure that students understood the poem, the
researcher finally gave them an hour to write a well-organized
essay of about two hundred words on the major theme of the

poem entitled - Freedom and unfulfilled dreams.

Data collection

The researcher collected the written essays immediately by

hand when the students had finished their writing.

Data Analysis

Data analysis is restricted to the syntactic features mentioned
in the research criteria, which in tern divided into three domains :
non-complex structures, fragmentation, and involvement. Having
trained a major friend to give me a hand in the data analysis, each
syntactic feature within the three domains was analyzed and
computed separately in terms of means and percentages. For
instance, sentence fragments, in the second domain, was divided
into ten types where each type analyzed and computed in each
essay. Examples of each type were quoted from the seniors’ essays,
as well. The same is true concerning the remaining features within
the three domains. ( see Appendix E, page :112 )

Statistical desion

The items of the criteria were statistically analyzed according

to the following parameters:
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1) Percentages
a)  Conjunctions

b)  Sentence types

c¢) Tense
d) Voice
2) Means

Means were calculated by dividing the number of occurrences of

each item by the number of the essays.

1)  High frequency

The items were considered typical features of spoken English if

they occurred more than the number listed next to each.

a)  Sentence fragments (more than three times)

b)  Self-references (more than three times)

c) Direct Quotes (more than three times)

d) Demonstrative modifiers (tmore than five times)

e) "But" and "and" clauses (more than 12 times)

f)  Coordinated clauses, other than "but" and "and" clauses
(more than seven times)

g) Parallel constructions (more than three times)

2) Low frequency

The items were considered typical features of spoken English if they
occurred less than the number listed next to each.

a) Relative clauses (less than five times)

b) Nominalization (less than five times)

c) Reduced Participles (less than five times)
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Summary

The present study sought highlighting some syntactic features
typical of the spoken mode in the English seniors' writing at An-
Najah National University. To mark these features, forty-five
essays, based on a short poem by Hughes, were collected from an
advanced English class. For this purpose, the descriptive design was
used depending mainly on the criteria developed by the researcher
by which students' writing was analyzed. Further, a short test was
utilized so as to identify the basic source for the unexpected
dominance of these features in the seniors' essays. Having finally
analyzed the data at hand, findings were computed by using

percentages and means.
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CHAPTER FOUR
RESULTS

The present study aimed at identifying and marking some
syntactic features typical of the English spoken phase in the writing
of the English seniors. For this purpose, the statistical analysis of the
data at hand in the three domains will be analyzed according to the

three questions posed earlier in the study.

Q1 "Do English seniors apply features (typical of spoken
English in their writing?"
For testing the first question, means for some items and
percentage for others were used. The following tables present the

statistical analysis for each item in the three domains.

I Non-complex structures

Table 4.1

Frequency and Distribution of Coordinating Conjunction
Coordinating Conjunctions Occurrences Means
And 543 12.06
But 112 2.50
So 47 1.04
Or 52 L16
Yet 11 0.24
Total 765 17
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As table (4.1} shows, the total mean of coordinating

conjunctions was very frequent in the seniors' writing; they were

used 17 times per essay. Also, the above table reveals a marked
absence of all compound coordinators as well as some simple

coordinators, namely "for" and "nor".

Examples:
4.1.1 ...his dream was clear and bright and he wanted to achieve
his dream and make it true.
4.1.2 If one has no aim or no purpose, he will live in darkness.
4.1.3 ...s0 the writer want to show us the deprivation that black
people have.
4.1.4 He could see it yet he can't fulfill it because of the thick wall.
4.1.5 The poét accept his blackness but he refused to live in
darkness or in the shadow.

Table 4.2

Frequency and Distribution of Subordinating Conjunctions

Subordinate Conjunctions Occurrences Means
After 3 0.07
Although 6 0.13
As 30 0.67
Because 21 0.47
If 3 - 0.07
Since 6 - 013
Till ' 6 0.13
While : 3 0.07
How 11 0.24
However 3 0.07
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What 11 0.24
Which : 81 1.80
Who EZ 0.93
That 32 0.71
Total 258 5.73

An examination of the figures in the above table indicates that
the total mean of subordinating conjunctions was very infrequent in
comparison with coordinating conjunctions. The figures further

show no instance of all compound subordinators and some simple

subordinators as well.

Examples:

4.1.6 God created all people equally although they may differ in
their color, ....

4.1.7 The poet has his dream since he was a young boy, and...

4.1.8 Everyone has a dream which forms a central issue for his
life.

4.1.9 He became nearly as a person m tried hard to compensate.

4.1.10The wall refers to the power that controlled them.

Summary Table 4.3

Frequency and Distribution of Conjunctions

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit

Conjunctions Occurrences Percentages %
Coordinating 765 74.78
Subordinating 258 25.22
Total 1023 | 100 %
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Table (4.3) clearly reveals that coordinating constructions
(74.78 %) were about three times as many occurrences of
subordinating conjunctions (25.22 %) . On the basis of these figures
one can emphasize that English seniors heavily relied on
coordinating rather subordinating constructions characterized to be

non-complex structure.

Table 4.4
Frequency and Distribution of Sentence Types

Sentence Types Occurrences Percentages %
Simple 307 ' 52.93
Compound 132 22.76
Complex 72 12.41
Combound complex 69 11.90

Total 580 100 %

A study of the percentage of each sentence type in the above
table demonstrates that English seniors manifested a heavy reliance
on simple sentences (52.93 %) compared to the other types (47.07

%) , verifying the preference for non-complex structures.

Examples:

4.1.11 They should shatter and break the wall. (simple sentence)
4.1.12 He couldn’t achieve his dream, but he is trying. (compound
sentence)

4.1.13 Certainly, God created us equal although they may differ in

their color, ... .(Complex sentence)
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4.1.14 I thank you for this chance which you gave us in order to
write few lines about this great problem which is still found in the
second millennium. (compound complex sentence)

4.1.15 The poet presents the problem of the black as a personal
problem, so he tells us about his dreams from when he was a young
boy, the dream was the freedom dream which the writers compares
it with the light of the sun., he sees the freedom as a light, but this
dream there is a barrier or a wall in front of it as the wall which
prevent the sun light to reach to someone or place. (A badly formed
Compound complex sentence)

4.1.16 1t appears that the poet has a dream in his life and he wants
to achieve this dream, his dream about freedom which all black
people want to fulfill, this dream like a sun because freedom is a
lighf Jor all people but there is a great barrier between him and his
dream, he faces many difficulties in achieving it. ( A run-on
sentence)

4.1.17 He seems hopeless and sad. His dream isn't fulfilled. He

dreams to be free as a white man. He wants to be equal of

 him. His dream is faced by obstacles and barriers. He has a

hope to achieve his wishes with the help of others. (Sentence

Jragment)

Table 4.5 .
Frequency and Distribution of Tense Types

Tense types Occurrences Percentages %
Simple present 543 | 78.92
Simple past 106 15.41
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Simple future 21 3.05
Present continuous 9 1.31
Present perfect 9 1.31
Total 688 100 %

It is obvious from table (4.5) that the simple present tense
(78.92 %) was the most frequent tense in comparison with the other
tenses (21.08 %). It was about four times as many 6ccurrences if
compared with the other tenses, affirming a high dependence on
non-complex structures characterized to be a typical feature of

English spoken phase.

Examples:
4.1.18 His dream comes as a result of his nature (S. present)
4.1.19 He felt that he was deprived from his freedom (S. past)
4.1.20 He will try to do that in his real life. (S. future)
4.1.21 The poet has determined to get his freedom. (P. perfect)
Table 4.6

Frequency and Distribution of Active and Passive Constructions

Voice Occurrences Pefcentages %
Active 933 91.20
Passive 90 8.80
Total ' 1023 | 100 %

Again, the figures above plainly exhibit that active
constructions (91.20 %) were more ten and a third times than

passive constructions. A great reliance on active constructions
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further demonstrated that English seniors overused non-complex

structures.

Examples:
4.1.22 The poet decided to damage this wall.... (Active)
4.1.23  The poet's dream isn't fulfilled. (Passive)

Table 4.7

Frequency and Distribution of WH-Interrogative Clauses

Wh-Interrogatives Occurrences Means
How 11 0.24
However 3 . 0.07
Which 81 1.80
Who , 42 0.93
That 32 0.71
What 11 0.24
Total 180 4

The total mean of wh-interrogatives (4) manifests that they
were rarely used by English seniors, indicating that English seniors

employed a small proportion of complex structures.
- Examples:

4.1.24 The poet has a dream which was about Sfreedom.

4.1.25 He became nearly as a person who tried hard....
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Table 4.8
Frequency and Distribution of Reduced Participles

| Participles Occurrences Means
-ing participles 2 0.04
-ed participles 3 0.07
Total 5 0.11

A study of the low frequency of -ing participles (2) and -ed
participles (3) strikingly reveals that English seniors seldom used
complex structures in their writing embodied in the prominent lack

of reduced participles.

Examples: :

4.1.26 Having suffered a lot of this wall, he calls his dark hands to
destroy, to smash this wall. (-ing participles)

4.1.27 ...that happen towards the black in a society filled with

white aristocrats. (-ed participle)

Table 4.9
Frequency and Distrfbution of Names and Verbs of Processes -
Process Occurrences | Percentages % Means
Names 185 13.86 4.11
Verbs 1150 86.14 25.56
Total 1335 100 % 29.67

The above table explicitly shows a high frequent occurrence
of verbs of process (86.14%), verifying few attribution of
nominalizations (4.11%) described to be complex structure.

Examples:
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4.1.28 He describes his dream whfch didn't come true as a wall
which represented the white.... (verb)
4.1.29 ... and this really delays the fulfillment of this dream (name)

Table 4.10
Frequency and Distribution of Pafallel Constructions
Parallelism Occurrences Means
Constructions 226 \ 5.02

The figures above signify that each essay repeated the same
syntactic form more than five times which is considered to be non-

complex structure,

Examples: ,

4.1.30 Finally, the poet decided to break this shadow..., he
decided to destroy this wall... and he decided to make the
light covers all the black.

4.1.31 Black people want to take their Jfreedom, they want to be

equal with white people , they want to take their chances in

life.

Summary Table 4.11
Frequency and Distribution of Complex and Non-Complex

Structures in the First Domain.

Structure Occurrences - Means Percentages %
Complex 953 21,18 25.57
Non-complex 2774 61.64 74.43
Total 3727 82.82 100 %
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The figures above evidently illustrate that the spoken
discourse structural markers (74.43%) were about three times more
prevalent in the seniors’ writing than written discourse structures
(25.57%), emphasizing a prominent use of non-complex structures

by English seniors in their writing.

Il  Fragmentation

Table 4.12

Frequency and Distribution of Sentence Fragments

Sentence fragments Occurrences Means
Participial phrase fragments . .
Prepositional phrase fragments - L
Positive phrase fragments - —
Infinitive phrase fragments 12 0.27
Subordinate phrase fragments 30 0.67
Added detailed fragments 9 0.20
Missing subject fragments 32 0.71
Missing main verb fragments 33 0.73
Incomplete thought Fragments 48 1.06
Missing connectives fragments 116 2.58
Total 280 6.22

An examination of the figures listed above manifests that
sentence fragments were prevalent more than six times in each
essay , indicating an enormous use of fragmentation characterized

to be a prominent feature of spoken English.
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Examples:
4.2.1 To put himself in the world to share in the world like
other people. Especially like white people. ( An

infinitive phrase fragment)

4.2.2 Just because he/she is black. This prejudice stood like
wall. ( A subordinate phrase fragment)

4.2.3 He uses a lot of images to express his feeling and
problems. Such_as an image of a wall which is strong, high,
and thick. (An added detailed fragment)

4.2.4 One of the powers is the white who always think that the
black less than them, and * don't believe in giving any

privileges. ( A missing subject fragment)

4.2.5 Also to stop sufferings and pains. ( A missing main verb

Jragment)

4.2.6 As a result of this, there are inferior than and tool in the
hand of the white, they can treat them as they want (An
incomplete thought fragment)

4.2.7 He seem.;: hopeless and sad becar)se his dream isn't
SJulfilled. He dreams to be as a white man. He wants to be
equal of him. His dreams is faced by obstacles and barriers.
He has a hope for achieving his wishes with the help of

others. (A missing connective fragments)
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Table 4.13

Frequency and Distribution of "But" and "And" Clauses

Clauses Occurrences Means
But 112 2.49
And 543 12.07
Total 655 14.56

The total mean of "but" and "and" clauses (14.56) signifies

that each essay contained fourteen and a halftimes of "but" and

"and" clauses which helps in producing sentence fragments in the

English seniors writing.

Table 4.14

Frequency and Distribution of Coordinated Clauses (other than

"but" and "and" clauses)

Clauses Occurrences Means
So 47 1.04
Or 52 1.16
Yet 11 0.24
Total 110 2.44

As shown in table (4.14) above, the total mean (2.44) of

coordinated clauses (other than "but" and "and” clauses) was

acceptable as a syntactic feature of written English in the seniors'

written essays.
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Table 4.15
Frequency and Distribution of Wh-Interrogatives,

Nominalizations, and Reduced Participles.

Syntactic features Occurrences Means
Wh- interrogatives 180 4
Nominalizations 185 4.11
Reduced participles 5 0.11

Going through the means listed above, one can obviously
conclude that there was a salient limited use of wh-interrogatives,
nominalizations, and reduced participles which affirms that English

seniors utilized loose structures leading to fragmentation.

I Involvement

Table 4.16
Frequency and Distribution of Active Constructions, Self-

References, Demonstrative Modifiers, and Direct Quotes.

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit

Involvement devices Occurrences Means
Active constructions 933 20.73
Self-References 184 - 4.09
Demonstrative modifiers 304 6.76
Direct quotes 194 4.31
Total 1615 35.89
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The total occurrences and means listed in the above table
denote that the devices of involvement, described to be conspicuous
syntactic features of spoken English, were considerably widespread

in the seniors' essays.

Example:
4.3.1 This situation motivates them to write about their own need
and dreams (Active voice)

4.3.2 I see that those writers bring images from the real life (Self-

Reference)
4.3.3 As we know, the black are always in struggle with the white (
Self-Reference)
4.3.4 It appears that this poet has a dream of ... .(Demonstrative
| modifiers)

4.3.5 Actually, these black people do a hard labor for the benefit
of the white, but.... (Demonstrative modifies)

4.3.6 He said that his dream which was freedom wasn't fulfilled
because.... (Direct quote)

4.3.7 He asked us why black people deprived from their dreams.
(Direct quote)

Having tested the first question of the study in the three
domains, the researcher found out that English seniors remarkably
did apply syntactic features typical of spoken English in their

essays.
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Q2 " What are the most frequent syntactic features typical of

spoken English in the English seniors' writing?"

To answer the second question of the study, findings

were classified according to their high frequency and means

so that the researcher could identify the most frequent

syntactic features typical of spoken English in the English

seniors' writing within the three domains.

I Non-complex structures

Table 4.17

Frequency and Distribution of Non-Complex Structures

Non-complex structures | Occurrences Means Percentages %
‘Active constructions 933 20.73 33.63
Coordinated clauses 765 17 27.58
Simple present tense 543 12.07 19.57
Simple sentences 307 6.82 11.07
Parallel constructions 226 5.02 8.15
Total 2774 61.64 100 %

The figures above explicitly exhibit that all non-complex

structures were strikingly dominant in the English seniors' writing.

The figures likewise demonstrate that the most {requent non-

complex structure was the active constructions used (20.7) times per

essay.
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Frequency and Distribution of Complex Structures

Table 4.18

Complex structures Occurrences Means Percentages %
Other sentence types (rather 273 6.07 28.65
than simple sentences)

Nominalizations 185 4.11 19.41
Wih-interrogatives 180 4 18.89
Other tenses (rather than 145 3.22 15.22
simple present)

Passive constructions 90 2 9.44
Subordinated clauses (other 75 1.67 7.87
than wh-interrogatives)

Reduced participles 5 0.11 0.52
Total 953 21.18 100 %

The preceding means and percentages verify that complex

structures typical of the English written phase were astonishingly

infrequent in the seniors' writing. In addition, the figures above

indicate that the most infrequent complex structure was the reduced

participles,
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Summary Table 4.19

Frequency and Distribution of Complex and Non-Complex

Structures
Structures Occurrences Means Percentages %
Complex 953 21.18 25.57
Non-complex | 2774 61.64 74.43
Total 3727 82.82 100 %

As shown in the above table, the non-complex structures used

in the seniors' writing were about three times more prevalent than

the complex structures, substantiating a heavy reliance on morpho-

syntactic structures [earnt and acquiréd early during the process of

language development.

II  Fragmentation

Table 4.20

Frequency and Distribution of Devices Suppressing and Leading

to Fragmentation

Devices leading to Occurrences Means Percentages %
Jragmentation

"But" and "and"” clauses 655 14.65 62.68
Sentence fragments 280 6.22 26.79
Coordinate clauses (other 110 2.44 10.53
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than "but" and '"and"

clauses

Total 1045 23.22 100 %

Devices suppressing Occurrences Means Percentages %
Sfragmentation

Wh-interrogative clauses 180 4 48.68
Nominalizations 185 4.11 50.00
Reduced participles 5 0.11 1.35
Total 370 8.22 100 %

The above table

indicates that the enormous use of the

syntactic devices leading to fragmentation was manifested in "but"

and "and" clauses (655) times, i.e., they occurred more than fourteen

and a half times in each essay. The above table, in addition, indicate

that the limited use of syntactic devices suppressing fragmentation

was evidenced in the reduced participles. Likewise, as shown in

table (4.20), the total mean of the syntactic devices leading to

fragmentation was about three times as many of those suppressing

fragmentation.
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IIT  Involvement

Table 4.21

Frequency and Distribution of Involvement Devices

Involvement devices Occurrences Means
Active constructions 933 20.73
Demonstrative modifiers 304 6.76
Direct quotes 194 4.31
Self references 184 4.08
Total 1615 35.88

An examination of the aforementioned figures clarifies that

the most frequent syntactic device of involvement was, again, the

active constructions (933) used more than twenty times per essay.

Summary Table 4.22

Frequency and Distribution of the Most Frequent Syntactic

Features Within the Three Domains

Syntactic features Occurrences Means
1) Non-complex structures 933 20.73

Active constructions

2) Fragmentation 655 14.55

"But'" and "and" clauses

3) Involvement 933 20.73

Active constructions
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The findings shown in the above table manifest that while the
most frequent syntactic feature typical of spoken English in the first
and third domain was the active constructions (933), "but" and
"and" clauses were recognized to be the most frequent ones in the

second domain (655).

03 "What are the major sources of the English spoken

Seatures in the senior English majors' writing?"

For testing the third question of the study, the researcher
scanned the seniors’ representative sample answers to the following
question: "What are the major syntactic differences between spoken
and written English?" Having precisely investigated the seniors'

answers to the above question, the researcher basically attributed the

major source of spoken English syntactic features in the seniors'

writing to the ignorance of these features. This inference was mainly
concluded due to the irrelevant answers and general statements
given by the English seniors who aimed at defining the major
syntactic differences between spoken and written English.
Furthermore, first and second language acquisition universals,
simplification strategy, and mother tongue interference contributed
to the dominance of these features.(Further illustrations will be

discussed in Chapter Five)
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Summary

The researcher ,in this chapter, has presented the findings of
the statistical analysis which has been displayed in terms of
answering the questions of the study. Means and percentages which
were used to analyze the data at hand proved that English seniors
unconsciously used all the syntactic features typical of spoken

English very frequently in their essays.
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CHAPTER FIVE

DISCUSSION , CONCLUSIONS , and RECOMMENDATIONS

Introduction

This chapter will discuss the results, draw the conclusions and
suggest the recommendations pertinent to the purposes mentioned
earlier in the study. Furthermore, presentation of discussion will be
introduced separately according to each domain. As the dominance
of the syntactic features of spoken English, displayed in the
preceding discussion, mostly partake the same reasons for their high
prevalence in the English seniors' writing, justifications and
reasoning of their great occurrences will be vindicated separately, as

well.

| Non-complex structures

It is quite evident that English seniors heavily relied on
coordinate rather than subordinate conjunctions as the former were
three times as many occurrences of the latter, i.e., the English
seniors' syntax is typically less structured as it contains little
subordination. This coincides with the findings of Kroll (1977), who
compared unplanned spoken narratives and planned written
narratives, in which she supported the view that written discourse is
syntactically more complex than spoken discourse because the
former shows a greater dependence on subordinate structures,
whereas the latter shows a gréat dependence on coordinate

constructions. Another support comes from Beaman (1984) who
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found, in his analysis of twenty written and spoken narratives taken
from university woman, that the actual frequency of occurrences of
coordinating conjunctions is over twice their occurrences in speech

as in writing.

Another evidence for utilizing non-complex structures in the
seniors’ writing was the high frequency of occurrences of simple
sentences (52.93%). This result is consistent with Al-Tanni's (1991)
who found , in his speech data consisting of (1451) sentences, that
the frequency of occurrences of simple sentences was (68.44%).
Another supporting findings were recognized by Al-Tamari (1995)
who found that the total percentage of simple sentences in the
spoken sample consisting of six TV shows was (56%). Like the
findings of the present study, they also recognized that the other

sentence types are less frequent in their spoken samples.

Likewise , the simple present tense was a prominent proof for
avoiding complex syntax as it occurred very frequently in the
seniors’ writing (78.92%). In this connection, Biber (1986) came up
with similar findings, i.e., the simple present tense is more frequent
in speech than in writing. Biber attributed the heavy reliance on the
.simple present tense to the co- present situation between speakers

and listeners.

Again, the frequent occurrences of active constructions
(91.20%) substantiated a preferential usage of simple syntax in the
English seniors’ writing. A strong agreement with our findings was
noticed in Al-Tamari's spoken data in which he found that the

frequency of occurrences of active constructions was (98.6%).
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Similarly, Chafe's sample of (1982) showed that passive voice
constructions occurred in the spoken sample about five times as
many occutrences in the written sample . Passive constructions were

also more seven times frequent in writing than in speech as

ODonnell's (1974) samples exhibited.

Infrequent manifestations of reduced participles was a
tangible sign for evading complex syntax in the English seniors'
writing. This corroborates Chafe's (1982) findings who found that
reduced participles were four times less frequent in the spoken
sample than in the written sample, Al-Tamari's data indicated that
reduced participles occurred only four times in speech and (110)
times in writing, as well. O'Donnell (1974) as well as Poole and
Field (1976) came up with similar results; they found that the
frequency of occurrences of reduced participles in their spoken data

was very rare,

Another explicit token for reliance on simple syntax by
English seniors was the prominent lack of nominalizations. For
example, per thousand words in Chafe's data, there were about
eleven and a halftimes as many occurrences of nominalizations in
the written data than in the spoken. O'Donnell (1974), likewise,
found that nominal clauses in general were noticeably infrequent in
spoken language. Guided by his data, Halliday (1989) provided , in
this regard, logical reasoning for why speech heavily banks on verbs
and writing relies on nouns. He attributed this to the phenomena that
each mode represents. He maintained that while spoken language
represents phenomena such as  processes, written language

represents phenomena such as products. Thus he added that the
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great range of verbs in speech are turned by the written version into
nouns, many of which are therefore the names of processes, such as
“applause, speech, and satisfaction” in the following examples

given by Halliday (80-81) :

Applause followed the announcement.

After the announcement, people applauded.

He derived much satisfaction from this discovery.

Because of this discovery he was very satisfied.

Her speech covered five points.

~ She spoke about five points.

Halliday attributed this discrepancy to what each mode of
communication represents. For example, he maintained that a piece
of writing is an object; so what is represented by written language is
also given the form of an object. Hence , applause, satisfaction, and
speech are all nouns. But when we talk we are doing or saying that
something happened or something was done. Thus , applauded,

satisfied, and spoke are all verbs.

Repetition of the same syntactic form several times over was
also a straightforward mark for using non-complex structures by
English seniors. This is inconsistent with Ochs's (1979) findings
who, like the present study, attributed the great manifestations of
parallel constructions in the unplanned speech to the overuse of
coordination and the lack of subordination of ideas and structures.

Another supporting finding was given by Tannen (1982:16) who

70

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



observed the repetition of syntactic constructions in spoken
narratives. For example, she found a speaker spontaneously saying
n

. and he knows Spanish, and he knows French, and he knows

English, and he knows German ...."

- The small proportion of wh-interrogatives was a further clear
evidence for averting complex syntax by English seniors. This
corroborates Kroll's (1979) findings who attributed the apparent
avoidance of relative clauses in speech to the difficulty of producing
them in unplanned discourse which mainly relies on morpho-
syntactic structures acquired early in life. A clear proof of the
limited use of wh-interrogatives was also apparent in Al-Tamari's
data who found that the wh-interrogatives occurred only eight times

in speech and (276) times in writing.

I fragmentation

Most notably, the prevalence of sentence fragments in the
data at hand was a glaring evidence for utilizing the most
conspicuous feature of the English spoken mode in the English
seniors' writing. This corroborates Beaman's (1984) spoken sample
which exhibited fifty seven examples of sentence fragments. Al-
Tamari's spoken data, in addition, demonstrated (173) examples of
fragmentation. On the other hand , Beaman's as well as Al-Tamari's
written samples showed few examples of fragments. Another proof
came from Brown and Yule (1989) who emphasized that the

spoken language contains many incomplete sentences, often simply
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sequence of phrases. Associated with the last view, in his analysis of
fifteen essays collected by an English sophomore class at Birzeit

University, Atari (1984) found that the relationship in the

sophomores' essays is not developed as there were no connectives -

used to join one proposition to the other. He added that the cohesive
lexical or syntactic links necessary for the reader to see the logical

sequence of propositions in the text are missing.

Another factor that led to the sentence fragments in the
seniors' writing was the recurrent use of coordinating conjunctions
occurring seventeen times per essay. Chafe (1982),in particular,
noted that the high frequency of occurrences of coordinating
conjunctions leads to the greater fragmentation of spoken language.
He found out that the occurrences of coordinating conjunctions per
thousand words were four times as many in the spoken data than in

the written.

The salient limited proportion of nominalizations, wh-
interrogatives, and reduced participles, discussed earlier,
substantiated, moreover, that English seniors did not use devices
usually used to establish integration in writing. Many researchers,
most  notably Chafe (1982), supported the concept that
nominalizations, reduced participles, wh-interrogatives suppress
sentence fragments by backing more information into an idea unit,
producing, in turn, more complex and coherent structures. The

preceding analysis of Chafe and other researchers proved that
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nominalizations, wh-interrogatives and reduced participles were,

like our written sample, very infrequent in their spoken samples.

IIT  Involvement

The highly frequent occurrence of active constructions,
discussed earlier, self references, demonstrative modifiers, and
direct quotes provided a prominent evidence that English seniors
were greatly involved in their writing. On the other hand, the great
use of the above devices implied a heavy dependence upon the
context or the environment of writing. Bernstein (1964) and Ochs
(1979), in this connection, considered these elements as devices
associated with speaking. Atari (1984), for example, explained that
his subjects' use of demonstratives "implies the writer's involvement
with a projected interlocutor- someone who is in the writer's
presence”  (39). Similarly, Redeker (1984) pointed out that
involvement between the speakers and their audience is established
through the great reliance on self-references and direct quotes.
Chafe, in addition, identified involvement with the context with the
spoken mode of language, for he found that self-references,

demonstratives, and direct quotes tend to be lacking in the written

data.

Discussion of results

Drawing upon research studies in spoken and written English
illustrated in detail in Chapter Two, the features which characterize

the spoken mode of English were fundamentally attributed to the
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limited time available for the speaker and to the speaker's high
dependence on context, as well. Speakers, for example, are less
likely to use embedded and complicated structures, integrated
language , and the detached quality because of the faster pace of
spoken language which usually takes place among present
communicators. On the other hand, speakers in their day-to-day
social communication enormously count on immediate context to
express their propositions, thereby producing a chaotic and rambling

structures as well as a featureless and formless utterances.

Nevertheless, from a theoretical point of view, it seems fair to
emphasize that the one - hour period allotted to the English seniors
was relatively adequate to produce well-organized and
communicative essays, for the subjects were senior English majors
and for they were provided with the information needed for their a
two-hundred word essay. Hence , what is pertinently questionable
here is: Why did the English seniors apply so many features typical

of spoken English in their essays?

In fact, the prominent syntactic features of spoken English
which were prevalent in the writing of senior English majors can be
attributed to the first and second language acquisition universals,
simplification strategy, mother tongue interference, and , most
importantly , the ignorance of these syntactic features as they are

typical of spoken language.
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Simplification strategy is a well-attested strategy as in second
language learning. Tushyeh (1983 : 146 ) found that Arab students
wrote simple sentences instead of embedded sentences and they
resorted to the conjoined analysis of sentences containing relative
clauses. For example, avoidance of embedded structures is clearly

embodied in the following example:

"The two boys are polite and ] talked to them."
Instead of:

" The two boys whom I talked to are polite. "

The extensive application of English oral style strategies in
the writing of senior English majors can be attributed, likewise, to
transfer from Arabic conversational style and written Arabic style.
Barbara Koch (1980), for example, in her analysis of a selection of
standard Arabic texts explored repetition as a distinctive feature of
written Arabic texts. She claimed that repetition serves the function

of making the point of the text (cited in Atari, 1984).

In his study of cohesion and coherence in Arab EFL college
students’ writing, Khalil (1989) pointed out that repetition may be
used as an effective rhetorical device in Arabic but that transfer of

this device into the writing of English discourse produces redundant

text.

On the other hand, the oral style strategy that is sometimes
employed by Arabic as a means of persuasion and emphasis is

clearly embodied in the extensive use of "and" and other

75

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



coordinating conjunctions. Yorkey (1977) discussed, for instance,
the extensive use of coordinations in the written English of Arab
students. In fact, he called this, the wa wa method. In this

connection, Thompson-Panos and Thomas Ruzic (1983 : 620 ) says:

College English skills require analysis and subordination of
thought, Arabic requires synthesis and coordination. In fact,
infrequent use of subordination and overuse of coordination,
particularly coordinating conjunctions at the begiﬁning of
sentences, comprise the chief characteristic of Arabic
speakers' written English. This is largély because Arabic
sentfences emphasize sequences of events and balance of
thought which favor coordination. When transferred fo
English, they also frequently lack the types of structures such
as participial phrases and adverbial clauses that ELS
teachers look for on wriﬁng classes and university professors

axpect on campus.

Furthermore, on the basis of the answers of the test
conducted to identify the major sources for the dominance of
spoken English features in the writing of the senior English majors,
the researcher concluded that unawareness of the typical features of
each mode of communication was the main reason for the great
prevalence of the syntactic features typical of the spoken mode of
English in the writing of the senior English majors( see Appendix
D).

In fact, it seems fair to say that the results of the test plainly
indicated that English seniors had a common output on the general

differences between spoken and written English, but by no means
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the specific syntactic differences: This is, no doubt, based on the

general statements used by the subjects to identify the syntactic

differences between spoken and written English. The following are

some examples of the general statements given by the subjects:

3.1

5.2

5.3

5.4

5.5

Written language is governed by rules, and it is very formal.

Spoken language is simplified, and less formal.

The writer should start with a good introduction, body, then a

conclusion in order to convince his reader in one time. The
speaker may start speaking with an opening sentence.

Written language is very bookish. Spoken language is the

language of people in the streets and other public places.

Writers should wuse correct phrases and grammatical

- sentences.

Written English grammar is very important and coherence

and cohesion between ideas is very important.

Irrelevant answers, furthermore, were another piece of

evidence for the manifest ignorance of the syntactic features typical

of each mode of communication. The followings are some examples

taken from the English seniors' answers:

3.6
3.7
5.8
5.9

In speaking we can use facial expressions and gestures.
Speakers can use stress or intonation on what he is saying.
The writer has to deal with the absence addressee.

It (spoken) is easier than written, that it deals with open

conversation.

5.10 Speakers make use of feedbactk.
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Conclusions

To conclude, this study has shed some light on some syntactic
features typical of spoken English in the writing of senior English
majors. It has been obvious that inexperienced-senior writers
extensively applied syntactic features typical of spoken English in

their essays unconsciously.

Having examined the statistical results, the researcher has come up

with the following conclusions:

1. Great occurrences of coordinated constructions, simple
. sentences, active voice, simple present tense, parallel
constructions, sentence fragments, self-references, and

demonstrative modifiers.
2.  Few occurrences of wh-interrogatives, reduced participles,

nominalizations, passive voice, subordinate constructions,

and complex and compound complex sentences.

Recommendations

In the light of the preceding discussion and conclusions, the

following recommendations are offered:
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1. It seems that further research on other different syntactic and
lexical features typical of spoken English will reveal more
about the language used by English majors in their writing. A
better picture will be drawn if researchers use samples of day-
to-day conversation to be compared with the writing of

English majors.

2. It is obvious that further courses in writing as well as separate
courses on the differences between spoken and written
English will evidently improve the writing skill of English

majors.

3. EFL teachers and instructors are expected to provide their
learners with multiple opportunities to improve their learners’
writing skill by helping them in pre-writing process collect
and focus information through brainstorming, develop, order,
and organize their products by giving them the necessary
immediate feedback throughout the writing process, and
finally help them, evaluate, edit, and clarify what they have

already written during the revision stage.

4.  EFL learners are encourage to master the grammatical and
discourse competence as the former helps them to be
competent in using grammar, vocabﬁlary, and mechanics of
language, whereas the latter enables to organize their texts

cohesively and coherently.
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Appendix : A

The Text : Langston Hughes's " As I grew older”

86

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



As 1 grew older '
By Langston Hughes ( 1902 -1967 )

Langston Tughes was born in Jeplin , Missouri in 1902, 11¢ eraduated from high
school and attended Columbia University for a yearin 1921, He went to Africa and
Furope as a seaman. Then he retumed to the US and worked as a busboy in a hotel in
Washington DC. He was one of several gified black writers of the time.

e ts mostly
remembered as a poet of pain, suffering and unfulfilled dreams.

As I grew older

It was a long time ago.
I have almost Torgotten my dream.
But it was there then,
In front of me,
Bright like a sun-
My dream.

And then the wall rose,
Rose slowly,
Slowly,

Between me and my dream.
Rose slowly, slowly,
Dinnning* |
Miding,

The light of my dream.
Rose until it touched the sky -
The wall.

Shadow.,
I am black.
I Tie down in the shadow.
No longer the light of my dream before me,
Above me.
Only the thick wall,
Only the shadow.

My hands!
My dark hands!
Break through the wall !
Find my dream!
Help me to shatter* this darkness,
To smash* this night,
To break this shadow
Into a thousand lights of sun,

Into a thousand whirling* drecams
Ol sun!
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Appendix : B

The Permission of the Department of English

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



An-Najah
National University

dzols
dashisll alsall

Llall ol 28 A8

%

Faculty of Graduate Studics

Yo ../f/ﬂ :C“-'J'i"
p ool 3aye 52 R )

(L EV] 5+:L 3_}53

(AV 1481 Y) Browsitl 08, jend pllaa aad ) I Ml Aage Jg3 2 P g gl

reaalell Bl e alll e ol 1y olile £ Ul Aaga (g (S5 5008 0 (o2

«.-.mr‘.;a,.naulcdui_,mﬁ‘i.ag,,ﬂr,bmgsqsafy?.:iuwp@ul_w

s

Ol r,\cu;r.l., Sagd 5 a3 A0

- S gD n o8] w80

e ‘,1)3:;\1" ,J)_L 1_,L.':;.'|3

Llaft sty 28
e (WA

Q' Ly

(AYT) (+4) TRAVAATY & Jo S0 AV (¢ TPV LT ITA
Nablus - P.0.Bex 7, 707 Tel. (972) (09) 2370042, 2386534,

VOAL STPAVIATIY : L VY (Y w2 = A

13811137 * Faeximile : (372) (09) 2357932

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



1sodedsiseyl Jo BaD - uepior Jo AJiseAluN JO AkeldIT - peAessY SIUDIY ||V

Appendix : C
A Sample of the Students’ Essays
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Appendix : D
A Sample of the Students' Answers

101



(d///m,{ A % /f? o %ﬂ{?{//f& c%j}:y’a"’,‘-’“ 1,/".4/(_-5'/'- ,?/:3’%'“
o tHlen Eiglt

. re. ' - " s :AA -
LU%(IR Lt bﬂ?"]“ fw&{,’{, e onf %ﬁU(’ Te i 9y 2 /;:e‘f“(""/

- q r&rbff\z‘lﬁf . //5f eg wl Cam Sﬂﬂ ef- A ér,'/"fj j 7’Z.r5:;,[.-,.c,. 174 g.;.-(y:)
. Qed [ow v Cony sf'ﬂ e ov She  Or Sar ey Lo 0/):-/?:'[1» O\;:tm /;’()nm_
'ﬁvc MM/ 0 L/’Fff-)‘d o é’/('Oifs’»l-' (,Wta lul e ‘knn:J. t:/e oyl Mee
70 <M o cwp(;!- onliness S\J,};J‘, Utels oékci’- W com oy 5 e
. an ZZ{ ‘{M,tc"“ Can Krpt &,/A. '(ldfﬁ" ﬂ ‘4:-’(1/5-',’?'5 SN A//”(,'..[\\-\/ .:

.E,‘;g?:—éﬂu 5'{)('41!:/ An b:»u_ Gosktt TE ced b a-[/o Conn f““:’.:(,r n .
fd,‘;’w. ';J 5&)@:{} ‘/:_9 foaro % N \g‘“\‘ Yee \ites 1o inf}w{fh‘ , I y.r-,rf-'..-;._;a‘r:-ir
Cabev "ap?«_d )m Vt)’iftl %0 Ut (/;U*‘Jh‘flad‘ &61,460.15 i) gaeve. arkic M’i:;
e (/f«v{{.-/ ik (/('}Ju,l.."o:fl"-tf’fm[*'- € ‘I
//}(Jf,_ L e I\Mr} t—{ (Z’n/lfr/, 5-'»-[1»0- '[brjr-&u/. i

- R WS AP S - l/.f'

()J(,{@, ﬁxtu/, jﬁf,\ w0 7l 1P /%Tfrf/f’ N b ) f‘/?w"’ﬂf—
. . Y 7 ld‘ﬂ«l' 7: le
O\V\(‘) CO\I\(‘“\IC \‘)Q;[a'(;‘ﬂh X 3 LA "W '\"‘q“'l‘"“‘ ] &5"‘” /fh“ [ ? { e l !

& conpt- belwras ilons ord Ut‘fénv)b . esz 5J0cﬂiﬂa and Conpht sonloees

ot “Ot’/a in{)pjﬂ-—i‘_fbo_ . b-fhrn e Wale tre S“J’f’“k‘ Ll _‘}4 (ool '//‘:‘5 !
) No émﬁ(‘] gt 6o e Wl urth of oéﬂé {rd o ek Tf’-n_' *f’cfl’“-"’ Aita Sonai-
: i

102

!
S, (’"‘[’]‘;-" CLD L't."[’ .

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



W1 i n (dlr\,.a\')'u_:L_‘j(".. 5 f)c\"_frr\e:j (9] rales ;a-\J.-(- 33
Very Cermal Sfoken (cmykugt‘. 'y simph £oeld ;s
J'Ufe_dmhhe.r-[ ; and  less Cormal - SPclcen Lo W e ) O
T \o(._ U?\CChSaYuﬁ) qm? Syei<en Vel Cre f‘c’_(C‘(Xe;p
Sertngs . W ritien (c\-«.\.guy‘c is; Yery becloish « Spelcen
lom-ﬂm\!)e y bk (‘l'r\,_'v)H.-'-L!'j(’. el re_cf?{f A dhe Sircees
and sther fulplfc F(c'th'j‘; Baih Sfolcen a'm:{ Iy 1t e o
lC\:.Lf)i.uLF)C_S are ithmJ’qllblé/y (”U() “dny Fasicn Leru‘¢u\
theo o by he haenf  an WHer f’ff‘F("_d'{-.a,'q-

W Yikie i (anyun.gc ‘f\ﬂj fe Cc-hpcrw\ te Criceria L

SJnt-CLX) g ravamer, ‘m_.;,f’ othe {-c’c:i\h.'cfucj cﬁ

w Yiing  suck a5 Punctivtion ) CC{{);{Q/;ZCL'{"""‘\/’

Ce \Aes{m\) qy\_-;.l VYAl Zetbicn

103

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



ﬂ'afc qiye hn_.;j g{,"h../'cqt-j \)CQUC'-‘\ 3(\;-\,'\:,'\. ‘\M‘ LJ(;‘«‘Ur.u\

[n:)l\g\-\ SY Ren 3\\\\\ (/mu:&u:r% d)’n. P u—~n:§ 5 m,,‘ \\ i . ,Q e

" Can do Y Cn('(t.t_ﬂn‘dr\: d he welles uwb s 4 gy, e Cann QV\Q\.\—.:'«, o hat

hL 'l\f\uw\rl_k \\ "\\\L \“\-ﬂiﬂ' ai 'tl.f] \N(’ﬂr “"‘—" IV\U‘\J "'\Ln‘ Y ‘St‘) \‘t CI.'_\L q,\(, l\q_','L

Rl

b) o s@er aﬁ.n'nAm}-an o whd hess 5:13;3.8('4..\1-/" dorrnt Concemn widle

‘lLL S‘jho—i\&lq"\t M.Jp.dh‘j“ L:_ clo!.l th ’ms 5{(_:409\ bvdonere e U u\q \r\“f

~ D

Kv\J Jau.ﬂ' fl('o\u Houeh &.U'r.-vfc'an Hed :‘j We iy aratflg o we "‘3mmw’-b-l“

Uﬁ'ﬂﬂb an lilh can bhe cliﬂcfvv’ at Mo wedom contam ’:)

; Q.-ID -”1—3 \\t wede . He Concerns wiflh J{\‘Sfar«hw" <l 7 5he oy wdl Cn,q__sl.“__;l

l“)a} /f \(\oﬂ()mo Ufl}ed Jru...: mUa?.o "y Vc_.-sw\.ut.k a’:}t_‘_)l‘_J ,’f,l e #_!/c_., T.“-

”(b
) \
o

‘)Ar.b(’c un‘/- tlouh{ Cowlulfne oo« -n\ Uar.:v( a(._L/" Sh._‘s r_/r u‘_.b (\3(“,_\ .,(13 ‘kD
'5 1 3(&&5&&\9‘!"@“’1 r—..‘r}n‘h'j . {'},qu( 4.{-\'_/]:..\ 0 g(lc:...h{‘) \n(_ CeonCoapy Jeu wth ﬁqu_
C_o.JJ— he ,‘ on fhe Jﬂh\‘*ﬂg'.“l Sa.{'h. *% LJ‘\‘;’ he 0 Smjs, Co.\vc/\.,l) s In C‘Jr-:l‘l-) e
‘—Jruiﬁt- Gb\-g if-s xbl'-'\u-n'- L"‘J e oale '—-’"‘:‘D eNen /‘C‘\c"& LN (cu\lw‘_.'r A

Ult:’fjf.‘j whed 15 \J‘;;D uﬂ'iycq iJ) clfx\-.:u'D r;uUc“}-fca.—l AR L c,),/.—ll_j ol C.u\\-.’c.n(!j

9»\5 4l O'fi)gqh._’o-bu *jo-..f \‘J_:M.

104

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



VPP L wamomes

i $,'on1;»>: E‘;«éh}k 3&«« g G0

"
~Your andian e, canm ask Lyew fon?

| real ves..

. .y(,/lﬁarc_ |'> e j’u./c’s. -ﬁfr\ SPCA‘(\‘»\-;

o | Mokie—sprakters—af-Erghsly  cliongs
e we dislen b= nabive S.r;c.scke/r‘s'%~
; Evg.f:'s k.- Wwe. Coinn, ‘f?-ecs\-ﬁfcee'\lﬂ swel M
| base A Aesitofrion in. Jaim spealing.

iwlpol—‘l:mw\b@; ~¥3:5-‘¢Lrt_«—*ﬂ:3j:.-=;jfj

W{mn\ﬁ»j—-—:&é»)n

. Spalen E'v\g\_is\a '«J_rj_\_‘rfw\ F—“ﬁ!}f\'\
(W\& mbemalion ave usel
(o Slaews ivapadame of we

.

"‘si‘é’_\j o {\c\u{ o b Clemy becaus 2

... S¥ress

Yeur aud i gnti. owd el WMinr J‘:T

oy, Kind St QaviRicedd w'H«‘aJ

nweed, becawpe. Mou are whrend of- _‘j“--ﬁ‘}j can nod- C‘ﬂ\j-’“ ‘CV"‘
oo L\"\'f-(-:‘f-'\\\'"\-\ . e |

. . . > S W wadvalg d¥
Yow Conn f‘ﬂ@ﬂ*\‘ﬂ : - S Connd- ‘rLP&\ = plreses.

L ‘3‘:\« cP\qq{ e use | Cordech

CYem Cova et K .\V\%“-YV\-\.W\ &nwauaz_
H/uu;‘ Jb@sv\hk‘ Fy“eb_) Ay 8\'0%«\»«0\.-—-

and 3{4%\\{&1\ seenees .

& }/{_)L. '{z)zu/cz__ i-o ‘rullom_ (v.\QS-. cg—
: i) -1\\('_3__ g

o Fihn mstl Cages YWow wee:

o wse ?4.::( W\u& \Ck\o\a‘wf\&e_.i

Yo soy Wis loefare Rk oo s e
Sheuwd

lepic sevkemee. o Rieses s\m\amm\—"_d:* Yow Coan wel
' fesibaMion

547433

105

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



et Sﬁv\l—o\c\:\c. N1 YR S
6 s ?o\c_..,..,-.. v:sr.\\&rtf\ .
. Owter O A Mo e e oMo ey v Rdgreee Awall\lou b
. et T Y\_\WML
. KM Sova s [ e W ,vo. V-8 o\ngev-"r‘ N-S ConCecl tees
. Vo wn exatled .

—h— . Hfaﬂf- v—’(’f e ?«rmv& v’m.\e..s ' - Kw\‘-, NUrY S Wy Q—cmyv
wu—. No. Com?\z:Cosl-:c’h Y B worl aaeS L o g, WO LG Cr'vv'(\'\\Ko\.\QM
€9 ! Te-pwr—urr—h Rt legeck” NEUARE R VRN | Sy S
e ._-._:...of . Ve Wwe o Novee L O \uf\.:""
WIS & ol o gem BRI o~y
—_ - R LTV - VR _ -
#_\-_— R—fftﬁ\t?cf“ﬁr\"u\'—‘ﬂi\-m&w&é « g Snwda Crse. .

e r'uh_.J - vl o e LI

SRR - 5 SUE S UV P P

106

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



e e e bam W‘\IL 'F o »Cn A "‘qut'zf s ‘a“\""“ Al el \-“lc,v e 0y

. 0
o bt She e vyl {5_*()_,\,“1“ /

: 5'@ (ATIN v s ibem

VY | Doegh- neeel s frmmttarrs, salev|le ovidee me—ewrrles ff Tlhemwghty
S PO IS S - e a — nell  Sedimntrq o Mecelesf

2 2) | Bo pemctuactien, VAR VR WO N S & S TE PR R A8
3 Wiet A_.r(-\uc.("/( crrfresfion I‘J‘" brvag |5 - Deegn” Lotge Mlue .

_— (.|) . }Iu.... Lo ke ,rr'fc.--»\-\ !u‘:_jc&.\ ey — Ys..\_ (_.._-\‘-‘(.-'\ B h”’w_. '\t-a\‘f,.._(

[ YRRPTS | W . C«"ﬁ""-foo--u-'---‘\\" A ‘..(,c,,_( .,{' | LN POy
— Logee ..( 5 ..-.J;.J‘-.',‘_/\ FLVUNIE U S I R
o] e e - . (’Lﬂ-\r,‘.. T -vs':fl—r_b .

,_—5)._ . }’o — G M S hreqy .\_.! E—-}’"‘-- Coonnt \o

I BT LT S e .lw-.\:b 5@:*\..-.\75. é___ Have, (1 v veepekive .
i 4 ) . \/ Goae  Conang -f\'-—\e'f—--‘" e \a..\.\
-h."\""—-—.. L fb( :‘J— g S | :\\-Mc/v’

e | TR W o oo .
B B B O e A L T o L U SR ROt RCh D
. T .. v
RO o 'SV -V VORI - ¥ U S P

g | Doerni b e bnaticlye 5 Neadl pighv ggettang o Seiling

.‘-a.\_’__--- . ;d’&““«z FRU D, . LL_.;»..._Q.'.'\E\'---«.\

107

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



T — e

calt

}ate-"“ d
frd s

Lively)

A

Ao

e pion

- é()ff.,\ff‘ 3 [0' !f—'f Ia{ Q 8 Lo {I: "[1' (i L - o ;.“{.:."/ s ._,'—':‘.- [E

[(J/wp are )L negggor syn,fach'c o[-.'/ycrcncﬂs beliverc ... 7
It/'_/{ ,’/(j f’( }I‘;/Aﬂ dy&\p‘w [ '/‘ -

A4 /uru' 1;4\.‘:[;314.,{ /r L/ . (LJ 1 "5“ /H' {! a/u oWoa /ul' 4[ HJ PR/

/(/{r o ’lou.[[ [.( /[c Src{ N mr_._l \,_;‘" arl'/ /u ter for 2 ._-.. /J ‘_ .’:-.f—
y I

(_bf'fz’c_{ /‘ch‘ L E’M.’}’ vt /—/us

ﬂu:q,/fou: -(v} _-"-'

i
0’ - L

\_ . —
/o.//ll (uf”cyl /,'rc e i pro c/‘ }-» (S douscrr_f'rit/cu( on .{.»- Ill__\ An :u:.'l-.f."..,.

Jlereler S d-l"f. et e e . senfernec) » G {‘!"'r!h'\ .

. L
. :.‘.‘.'CI’ Wil {e

» Cdr.il:r‘ _;,rm,{(@-,{)n,r_/f', ia{c.wﬂu.[ ‘,3. ] ”“‘v 1’ «(H 3 IJ I’m
{(r.['a,,llk aﬁ’fo‘ﬂ: Q_{c Ldﬂ(j, lta !t'nffz \ l'?,_,[-” Negrueee i(.‘, |‘” uu( [ [l Wi

. e,/f‘:‘—f "\-)J[" = n'.l.‘b{lcr e b ’6 5. ["u -df % ‘j;"""."". PR Mo
, (_I !
----- {'Uud";:{l ot .",(\."‘ o ‘ ‘ i L;t
!rl(f'

7)!:' (Jh/er‘ _)I'OIJ ’l'(}— nut, //("l,cr __I-r l?..-—f‘r‘ f, LQ.(LI"“ [T '\ m.l) Lk

wﬁHu\ P|¢<.t. _1-\ at’o’cf‘ ':-ll_,‘ ‘o U ‘D|n\‘1‘l. Con e der [|, - \j L 'u.i ’ ‘.l-".'l
B comj!k(c "”\L rchr‘ ﬂlrlof r'lu.t,lc afnl'\. 5 _C.E J_w.« 3 [:u rl \o _l awd .,fv“. c‘u o »
recie Ve Jhe wron aﬂ ey, f f'a 5 -.!"c-!- !Cv.‘ et c-,(.; .

e opc:uon (‘ - |clcu .s\nu“ b cvd‘\.{

T aclcns nJaa_.‘ — “4_ 2{)‘;&‘\(-: \'-\.u(\ S_,\Ln:"'. "‘ -.-.‘.'.h'o,._:‘

Al (3
u:l'[k <118 0|"?'\-"'d '."'~'~_'ic::1‘ .,('.[’J.

0,‘}“_1'1/;"['.7'-_._-. e e e e e . P o

_j,,;;a.lu(,'l'u‘p - H\e ke shudal sk Wil

e fl= 4 ne. " "
el ek it L
4 (% :
mfj:oj ivJ:toJ-tc('l'dA 9 ‘(_;xbwcvx $('.-"}—
conclugiin i oroler [ Convtee

,/@\-'s cender I ove Fime,

//H\
DA

108

, Jr‘q_#uz'gL-{‘E)f' {Dulc’lla,lt‘,n Uf" I L /6}“"' i \\.. j(( I it $C -f - l)-‘.! '

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



)7/344(/,: Wk Jelertes .,

e el
]" - 4;#*‘7&{[(”?/(]7 ef [/fmdn’(
2- . No. el dfﬂz/'/?z/

3- /l/b g,of/fzy'/j" rg J/?J/y p f'//ﬂr‘/x/aﬁd'.ﬂ,]m}m/ / -

H- /1/f’ Lechn! clevrce zy(-,/

5. Hawe poansy, fhnicleiieed oniot

£ (o L) and idopyfin i oie!
7 . Ve cm irlefler by éy//a'/z;/u rytal-
- e Chobfiin or Cofedante

7. NG (/:/’th"/ja/Z?t/ cvited sl of tiba)

109

wollen
. lares of pLalure
- (l'?‘/?-'ng/z/(/?f/
My/fgfh en Aol
loclveeal plrs? q'/g%(ﬁ( .

Y A Al

- j///;/ VLl ‘/"},/z'//r/,/f}w :‘;’f?(/u/ '

. pac ant nlefec.
L adieftinn aucd cabentqt:
. [A’/zwc-'/c-/zzz// rele

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



. . SHHI"\-C"IC..
. \Q\\a\\ o \Qv\_&_ «s-\p...g'.: + /\ &\“c Yo oA \;e l e
cspolsen wnd  wrillen l:ng,l.-;lr ?

SPm\'ﬂE’.wI\ Eh’J,/ES J’) 3

,Xv\ S ?o\"\ e~ l;"}‘J--r-'J' L e t!—:’é:‘r;—:r:ll" (,( ar ( ) !'Hf\ fJ et v oy CA_—“

P S M/ﬂg v foo n?' fc,‘_['u\.r‘e. bg~ [ WIPTOE PV NRIVACESIR S ('__,-._\-\'c,\,-\ . \.-_-'r(-.q\_k .\
e WD A deddrans salNece,) Sl Ve e d W, )
\‘(9\0____0..__ Q'S“_ ‘.‘.L@..\‘———-U-lf'___f.’_ \(\a\JL U '\Q L\- ) D! ‘1\3(,‘_-;_.\(

OJ‘D«:\«_\ s R \’\f\.ﬁmr\ \n: \o?._ \v\\WL,(\ A '\\r\ S-Bv\\-lf-\'\'\

(el wres -

W £rgl.1L 2

Lo wrlten fod il we ool il grermmar of o
[/,
gienlad ond fugic Pebure i Ay oe Vet

L

.- é)—}'l—‘- Z&}j LM?}_Q - [,le_n }zu Jdllc LLLV‘ wd I';I‘C) . fea ‘-Cmc (-__..
/'-"/ E X nn\Jd le o MHe b f's) r-_r’oﬂ , 11(_ Lfuant [‘I’ tnf g ’ uql?( 3 "’S }l:

Mne i ¢ ¢ e
. n :}(_P g, o 7 L:ﬁ‘i;,”\\h N s‘; '6‘('(\..“...\,.\_:(‘*
L e rl—-rom gb ,'!J Mc_’.:»n-‘;-!;L tmtﬂ"e(:a-(?a’ dort el r,'j ;f)e,“r;j ‘

110

]

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



b(--:U deete] s cx‘,;-ltt[’

_\Nl\c\"' are Ml parer Ua.‘rl'-((.-’\'u cL.:ch neceJy,

—IT_. nl‘:.:néjy:’ac-h'c. ,‘!-j-/(fru(l-j b(-’tdfrn S‘)ﬂ'l(f\-\ ‘(.‘.l‘

e A H‘en cl‘ﬁrfrncvo-—&. ézn]l.v} b are.

e e . SI]’Ja ,((_’v‘_
o "‘(ja(nlttl Ciue loste
— Phrages \_)

. éud\rjcfj - Ey L.'.)-l\

e .et.sft;,\uj questions in

M
Seutelbrh gl o 1y -

R 1o} You FI,.P:J " “"LJ

ttba-nt ‘ ﬂ’:- l\i; (')m;j oy

A v P

=3 -
Vi "cu‘.’. reafton ﬂo"‘ lIJIU

- pd rlﬁg cdllr,g,ol‘r'df of Camrjlt."lt‘.

. rS(w'Jdc‘ﬂc_tj. widbe S.u.0 ; is

Hoe,

ey ")-‘xlncc, rld ("lc“'( -Lcr_(!.ﬂ-.-tl we s

IJ“\—:(—E'\-’ hdlrf in Cenge [Ce LI Il
‘. JJ v,

VL

e bt idd drelphrnai iy tehecd 0
R Py

_——
rd

111

r.urn"H'(',»L
- ’r::-rmnf Gb L;J ‘.
fon .S'll-\clurr.-f.,-:.-.:I.:‘uc‘f_.
- bnm !Ci.‘ll. CU l\_'_1|',._

o A
- LE Semvenae m...je‘l o a3l

wie e r Sucdo ey hio, lu"":u\~

lu.:l[frl Say lesey esre foa * "
1
u.)-’a{j e o ordvror "j
-u!fu'-\lJ 9 e ghien .
-
e W wppiiite hagypea s Mo
{[tl & na, 1/; lf__,

O el g e donds , Hoe el el
Iunf‘: e 13 dare ]MJ.J.L'(:_ ..Kf\“_‘

Hoe SPeken I, it sy ’f“r

g asreqe cheidd Le r__,,,ly el

Al(‘m!-“jh wif He l.-a:j.l‘.-fj(-‘ ‘,:r/] .

R .
— ol fe Al 4 0 af
.-,‘ll-’\.—r

/’JOTJ'I-’J’:T e "lr{{rt‘.’luruft:_

iy W e .

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



1so0e@ SISyl JO BIusD - Ueplor Jo AlSIBAIUN JO AkeiqiT - paARSaY SIYDIY |1V

Appendix : E
A sample of data analysis.
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